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USER'S EVALUATION OF LB MICROCOMPUTER ANNOTATED BIBLIOGRAPHY
fAfter repiewing this document, please complete this survey by circling
ihe response which best describes your roting or opinion. Teor the
survey oyt of the Bibliography, foi¢ and moil.

1. Rate your overail satisfoction with the annotated bibliography:
very unsatisfied unsotisfieds satisfled very satisfed

2. Rate the completeness of the coverage of the LD literature:
very complete comp.ete incomplete very incomplete don't know

3. Rate the completeness of coverage of the microcomputer literature:
very complete compilete incomplete very Incomplete don't know

4. Rate the completeness of coverage of the composition literature:
very complete complete incomplete ver Incampiete don't know

5. Rete the level of information provided in a bibliography entry:
too much Just right too little

6. Rate your ease in reading the type style:
very difficult difficuit eosy very easy

7. Rate your ease in reading the bibliography entry formet:
very difficult diftficuit eosy very easy

8. Rate the helpfulness of the categories (LB, CA) noted in the entries:
very heipful generaliy helpful somewhet helpful not helpfui

9. Rate your ease in finding relevant articles in the bibliography:
very difficult difficuit easy very easy

10. Rate your ease in browsing for general knowledge or edification:
very difficult difficuit eosy very easy

11. Is there a need for o subject indes? Yes No

12. 6. How did you use this document?

b. Rate how well it served your purposes:
excelient good possable poor terrible




1?. Recommendations for changes / Comments:

a return address if you would like a response to your comments.
fold here

Evaluation of LD Microcomputer Project
General College Office of Research & Evaluation
106 Nicholson

216 Pilisbury Drive

Minneapolis, MN 55455

i
Thank you for assisting in the evaluation of this project. Please include

Rttentior: T. Dunham
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The Learning Disabled College Writers Project is a three yeor

federally sponsored progrom of {he General College of the University of
Minnesota. It exa: iines mainstreamed pedagogy addressing the deficits
and problems of learning disabled students in college writing courses,
with o special emphasis on the role of widely evailable technology in
mediating the writing problems of the LD College student. In its first
year, the project has focussed exclusively on microcomputers and
word-processing in the LD student writing process. The project intends
its materials to be useful to mainstream writing teachers and
researchers, as well as members of the learning disabilities
professionai and service communities, with the ultimate goal of
impacting the learning disabled student's success in college and vn the
job ...arket.

The literature review presented here reflects that focus. It
incorporates what project staff thought to be the most useful studies

impinging on the research question of huw or whether inexpensive




microcomputers and commercielly produced word-processing software
can improve the attitudes 6nd performance of learning disabled college
writers, keeping in view both the specialist and the non-specialist
sudiences. As such, the literature survey combines studies from four

divections:

1. The role of microcomputers in mainstream writing instruction.
2. Essentiel characteristics of learning disabled coliege students.

3. Writing instruction for ilearning disabled college students with
o special emphasis on the roie of technology.

4, Writing-related career and vocaetionsl options for learning

disabied coller;e students.

The common feature of ail four areas is that the 1indings ere
preliminory. Microcomputers have been in the schools ond colleges in
large numbers for only littie more than @ decade. Easily used
word-precessing software has been available for an even a shorter
period of time. Thus it is not surprising that the literature on writing
instruction utilizing computers is tentative, contradictory, and given to

testimonials. Similarly, the field of learning disabilities, if no longer in




its infancy, is passing into on unsteady toddier stage. Debate snd

research on wheot constitutes a learning disability or wheat diagnostic
strategies are most appropriate make firm cleims hard to come by. The
needs and characteristics of college-aged learning disobled persons ere
not clearly defined. Not surprisingly, the point at which the two fields
merge -- the ways in which learning disabled college students cen

benefit from writing instruction on microcomputers -- is only beginning

to be defined.
Microcomputers and Writing lnstriction

Two items in the literature review are most helpfut in surveying
the role of microcomputers in college writirg instruction. A brief
bibliography by Schwertz and Bridwell (1964} and a comprehensive
snnotated bibliography by Nancerrow, Ross and Bridwell (1984) chart
the research trands and findings in clear and useful terms.

The emergence of o new journel, Computers and Composition, is
noted in this literature review becouse it promises to focus

dissemination of research in the field in the years to come (see entries




under Selfe and Kiefer).

The forty studies of computers and writing annotated here
suggest the vitality of research in the orea. Findings te dae show
cemputers to provide the most help as @ writing tool in handling the
surface features of texts and in improving student writers' attitudes.
Several studies and a number of testimonials note the benefits to
students who ere poor proofresders and suggest o sense of
empowerment for the reluctant writer. But others note that "deep
revision” is not consistently improved by using the computer, and that
the computer may In fact introduce new problems for the student
writer who learns to confuse effective writing with clean surface
presentation of text. The literature aolso points to importont
considerations for the college writing instructor. Several siudies
suggest that the use of the microcomputer/word processor can free up
instructional time that is usualiy spent on surfice revision, thus
enabling the writing instructo: to concentrate on developing higher

level writing skills.

These studies also have important implications for the lesrning




disabled writer, implicotions which need further testing, to be sure, but
Wwhich heve common-sense applications as well. The genersi agreement
that writing on & microcomputer improves the students ability to
handle the surface features of spelling end punctuetion has direct
relevance to those who work with LD writers, for whom conventions of
speiling and punctuation are elusive ot best. Perhaps equally importent
is the repeated testimony thet students’ attitudes and self-perceptions
as writers sre changed positively through the use of the microcomputer
in writing. The extent to which the overall text coherence eond
development are offected positively or negetively by the
microcomputer has not yet been demonstrated. is more controlied

studies emerge, however, they will be of interest to the LD community.

Characteristics of Learning Disabled College Students ond of Progroms
1o Serve Them

The learning disabled coilege student is no new phenomenon. High
functioning LD students persist into and beyond colleye, but &t what

rates and with what sorts of difficuities it is impossible to say. The
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literature surveyed maps the probabie difficulties to be encouniered by
the LD student in college, difficuities thet arise frow both the
limitaiions Imposed by the disability end by the nature of
post-secondary institutions.

Bogel (1992) demonstrotes the need foi college level progroams
for LD students, drewing on obligations devoiving from the section 504
rulings. Hershenon (1984), while meintaining a vocational orientation,
provides a good brief tasonomy of typicel deficits of 1D adolescents and
aduits. Deschler and his associates 6t the Kansas Institute for the Study
of Learning Disobilities dilineate typical characteristics and life
adjustments of young aduit LDs, aithough their locus of study is a group
of job corps participants rather than o college popuiation.

Especially relevent to the Interests of the Learning Disabled
Coliege Writers Project are those studies which examine various
learning difficulties imposed by the disability. Most college writing
teachers, even those who do their best to keep up with the literature
on "basic writing,” are unfamiliar with the learning habits and limits of

LD students, who comprise some 6% of the population. While further
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reseorch and observation are needed, it is evident at face value that

performance deficits resulting from negative self-concept, learmmed
helplessness, retarded sociel skills, problems with perscveration,
sensory discrimination problems, as weli as the specific language
processing problems associated with dyslesio and dysgrophia have
onalogues in the profiles of basic writers and in the writing process
management literature and its pedagogicel applications.

Overall, this aspect of the literature survey is disappointing. The
field of learning disabilities has not yet had time or support to define
for non-specislists those teaching interventions which are consistentix

effective for the LD college population.

Learn:ng Disobled fWriters, with Special Attention to Applicotions on
Microcomputers

Learning disabled college writers are shown to have specific
patterns of deficits and error potierns (6regg, 1983). Errcrs in usege,
punctuation, end spelling were shown !9 mask the performance on

substantive aspects of writing among LDs. In ali, there is little detailed
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descripticn cf the whole-test &iiiing patterns of college aged learning
disabled writers.

There is @ ionvergence of test:mc~y in the literature on LD
writers and the efficacy of microcomputers as @8 writing tool:
microcomputers appear to produce positive performance and attitude
outcomes Gcress age groups among iearning disabled students. fAs
preliminary evidence, these authors' conclusions are compelling in only
o limited way, since few, if any, controlled studies have validated this

body of testimony.
Arkin oand Gallagher (1984) theorize that their students at CUNY

found word-processing to be 8 "by-pass” strategy for dyslenics. Arms
(1984), Degnan (1985), Hummel (1984), Kerchner (1984), Littlefield
(1983), Loxterman (1978), Rosegrant (1985), and Welmsley (1984) all
report similar findings based an limited evidence. The word processor
seems to provide consis‘ently better surface presentation of written
wovk, increased motive:. .n, and better seif-concept as a writer among

a variety of LD populetions.

The limits of the evidence in this area ure worth noting. Most is




D
estimony bosed on lim:ted personal sbservation e ciassroom me
i .

studies involve young children, not yet college-aged or aduit writers,
end it Is not cleer that the same needs persist across age groups, even
though the positive results seem to be simiiar across age groups. Thoae
studies from which research controls were imposed involved younger
popuisdons and relatively smell numbers of learning dicabled subjects.
One goal of the University of Minnesota Leamning Disabled College
Writers Project is to test the findings of such testimony In more
controtied research on col‘ege LD writers.

a- g
College Students

Aithourh this section does not refiect the major focus of this
review It was felt by project steff to be a key component in our
project, in thet the erticles presented here are reievent to the needs
of learning disabled college students as they proceed through eny
college progrem and as they formulate their own coreer goals. 4t this
point in our literature search few useful generalizetions can be gleaned

from the meaterials we hove gethered (some of these studies have
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aiready been incorporated in the previous section, Characteristics of
Learning Disabied Students), but we do expect to eiaborate on this aree

in future iitereture reviews and monuscripts.
Summery

The research revisw which foiiows iists and annotates documents
reievant to the question of %iow or whether microcomputers assist
iearning disabled coiiege writers. The review iooks at materiais on using
word processing in writing instruction; and on the needs of ietming
disabied coliege writers; and on ieaming disabied writers, especiaily
insofares word-processing assists them. Rithough these findings are
preliminary, they sppear to 2romise good performence and attitude

outcomes for learning disabied coliege students.
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This annotate bibliogrephy contains entries that fall within four
genera! categories or topic areas. Yo make it sasier for the reader to
locate & spacific erea or cetegory, each annotation is coded elther M,
LD, C, CR (see beiow), to reflect the general focus of that particuler
article. These ccdes are Included in brackets [ ] et the end of each
citation In order to set it off from the rest of tne annotation.

(Ml §. The role of microcomputers In meinstream writing
Instruction.

[LD] 2. Essential charecteristics of leaming disabled college
students.

[C] 3. Writing instruction for learning disabled college students
with a special emphasis on the role of technology.

[CA] 4. Writing-related coreer and vocetional options for leaming
disabled college students.

Those articles/projects that seem most appropriate or relevant to
the Learning Disabled College Writers Demostration Project have been
examined In more depth ithen the erticles that are relevant only to one
ores (such as the role of microcomputers In writing Instruction). You
will siso notice that there are several entries that have not yet been
annotated. These will be completed In the upcoming addendum thet is to
be finished Jun2, 1986. Seversl Individuals hove assisted with this
project. Thanks to: iynda Price, Blll Margolls, Trudy Dunhem, Devid
Wadin and Julle Lawsen for their editorial advice.
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Akst, 6. (1984). Microcomputers and basic skills in college, New York:
The City University of New Yor¥, Instructionel Resource Center. [M

ocl

This monograph Is @ composite of srticies thet emerged from o
conference sponsored jointly by The City University of New Yerk end
Long isiend University in spring of 1984. The reports within euplore o
wide veriety of issues releted to computer-based educetion in celiege:
revisws of the evelisble softwers; the development of softwere
packages for porticuler skills er concepts; research In progress;
improvement of student motivation; seif-imege end echisvement
through the use of computers; end genersl Implicetions of
computer-based instruction. These articles desl specificelly with
spplicclions in reeding, writing, £SL, and mothematics. The erticies that
sre found to be relevent to our search, wiil be described individuelly in
this bibliography.

Rlier;, 6. A, Brownles, J. E., Deschier, 0. B., & White, W. J. (1982).
Identification and interyention orocedures for iearning disabled
rosm

corosmembers in the Earie C. Clements Job Corps Center: Fipal
report (Research Report # 64). Lawrence, KS: The University of
Kansas, Institute for Aesearch in Learning Disabliities. [LD ® CA)

This is e report of e study thet took place et the Eerfe C. Clements
Job Corps Center in Morgenfield, Kentucky, to develop end implement &
procedure for Identifying LD edolesconts end adults in @ job training
setting, es well es implement end eveiuste o learning strategies
epprooch e improve the scedemic performence of corpsmembers ot
the center. The procedure for identifying LD corpsmembers invelved the
use of the Roven's Progressive Metrices (measures problem sslwing
ability), the Woodcock Johnson Psycho-tEducetional Bettery Written
Lenguage cluster, and the use of the Seif-Reting Checklist. Learning
disabled cerpsmembers were siso suposed to four component packets,
to essess student porformance end specific leerning strategies In
reading ond mothematics. Each packet wes designed to teech students
how to cope with e broad erray of ecademic end vocetionsl demends:
such as problem solving, critical Hstening, error monitoring,
questioning, end wes ‘“written in o formet conducive to group
instruction in 8 typicel classroom situation.’

13




Misy, 6., & Deschier, 5. (1979). Ieaching the leorning disobied

adolescent: Sirotegies and methods Benver, C8: Love Pub. Co. [LD
ecC)

™ "<t is primariiy concerned with instuctionsi strategies and
methods for aessessing end enhancing the reading, writing,
mathematics, soclel, listening, spesking, and learning skills thet ere
common te most lesrmning dissbled adolescents. Chepter 4 (entitied
*Writing: Stretegies end Methods®) covers the relevant literature and
research in the fieid to construct @ writing profile of LD sdolescents,
including typical writing competencies end deficits. Suggestions of
successful assessment and intervention procedures follow. The suthor
belleves that the LD specielist's first consideration must be to deal with
the student's attitudes towerd writing end provides the feliowing
suggestions to help promote good eftitudes tuwerd writing: 1) LD
adolescents should understand from the stert thet they should be
primarily concerned with their idess end not with mechenicel
components of writing. 2) The students should be enposed to & wide
range of experiences to enhance the pool of knowiedge from which
they write. 3) Tape recorders can be used with LD students who re
reluctent to write. 4) Some teachers find thet their students enjoy
keeping journais. This kind of record of their etwn writing cen help them
to understand end improve their own ability to use the written
lenguage.

Riley, 6. R., Beschier, B. 0., Clark, F. L., Schumaker, J. B., Wermner, M. M.
(1983). Learning disabiiities In adolescent and aduit popuietions:

Reseorch impiications (pert 111). Facus op Enceptional Children
'5. (,)g '-'60 [ln'

A review of recent data-based lterature regarding: 1) LD
adolescents'/aduits’ achievement, ebiiity, and cognitive processing; 2)
the demands a reguier curriculum pieces on LD students; end 3) end
interventions being deveioped to help the LD student survive the
curriculum. The authors orgenized the findings into four mejor ereas: 1)
the need for LD individuels to generslize in order to use their
newiy-acquired skiiis outside of training, 2)the need for LD students to
be motivated If they ers to evercome faliure, 3) the rejationship of
iearning disabliities end sociel skilis, and 4) and the impact of the
disability on the lives of LD eduits.

14
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flley, 6. R., Deschiar, D.D., Ciark, F. L., Schumaker, J. 8. Warmner, M.M.
(1983). Learning disabiiities In adolescert and aduit populations:

Research implications (partiil). Focus on Excentional Children, 15,
(9),3-16.

fArkin, M. and Gallagher, B. (1984). Word processing and the basic writer.
Connecticu? Enalish Journal, 15(2), 60 - 66. (LD O M & C}

This is & description of the authors’' program to teach lesrmning
disabled students to write using word processing et LsGuerdio
Community College. The authors' feel thet "keyboarding® ( the use of o
keydboard similar to thet ef o typewriter) could serve as o “byposs
strotegy® for students with dysiesis, @ msjor type of learning
disebllity. "RAppereitly the act of hendwriting Invoives transfer of
informeation from one hemisphere of the brein to the other, o difficult
act for o dysiesic. Using the keyboard is, according to severel studies, o
one-hemisphere function, and so enables someone to evoid o
problematic process, that is, the physicel act of writing.” The writing
classes were filled to the minimum level (12 students). Most of the
students enrolied in the classes were learning disabied (pre-essessed!,
but some non-leamning disabied students were Iincluded to fill the closs
to the minimum level.

The writing center consisted of 28 microcomputers and the
authars chose Wordster as the software to introduce in the Basic
Writing 111 end Basic Composition courses, the two differsnt writing
courses in the progrem. The suthors found thet word processing not
oniy helps the iearning disabied writer, but heips the “basic writer®. The
suthors siso ascertain that ot least four aspects of the writing course
seemed to influence the students positively: 1) Learning to operate the
word processor gave students en Initisl sense of achlevement ond
enpertise. 2) Seeing their work in a veriety of formeats made the
students more conscious of the grammer, organizetion and content of
their writing. 3) Working on word processors fostered o greater sense
of colisboretive leerning. 4) Working on the word processor gave
students who hed never befora experienced the °“normal writing
process® in full @ sense of the way e piece of writing is effectively
communiceted.

The asuthors eisc pointed to other areas where difticuities could
develop: 1) Many students could become machine dependent. 2) Many

15
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students could substitute the “mechanics® for content, in other words
students couid concentrate en the physicel ect of writing end
compietely ignore what they were trying to say. 3) Student safety.

Arkin, M., Gallegher, 8., 6resnbaum, J., Lynch, D., Peerl, K. & Schneider,
E.C. (1984). Word processing: A cetalyst for the basic writing
student. In 6. Akst (ED.), Microcomputers and Basic Skilis in
College, New York: The City University of New York, Instructional
Resource Center. [LO O M0 C)

This erticie briefly enploins the LaGuerdie Community College
Project, developed to employ the word processor as & means for
teaching writing to LD students, so that theg might overcome,
compensate for, or bypass disebliities.

Arms, U. M. (1984, February). A dysiexic can compose on 8 computer.

Educational Technology, ps. 9 - 41. [LDOM @ C)

A case study of e dysienic student anrolled in the euthor's
freshmen composition course.

Arms, U. (1983). Creating and recresting. Coliege Comvosition and
Commuaication, (34), 355 - 358. [C & M)

The suthor develops @ retionsie for the use of CREATE and
reCREATE, seftware programs developed at Drexel University, in order to
help students in the process of pre-wyiiting end revision.

Ruten, A. (1984, Jonuery). Computers In English: How end why? English
Journal, pp. 54 - 56. [M @ C)

This brfef erticle provides @ sampling of the resources thet are
avaliable te teachers, and easliy accessibie through ERIC, an the topic
of using computers in the English classroom. Elien Noid's poetry program
called SAGE; Wiillam Wresch's progrems designed to help students with
pre-writing and text editing; end Richerd Collier's report on @ study to
determine the effect of computer-based tent editing on the revision
strotegies of inexperienced writers, ere ju'" @ few enamples of the
computer applications that are cited in this article.

16
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Barenbeum, E. M. (1983). Writing In the special cless. Jopics in Leamning
and Learning Risabilities, 3(3), 12 - 20. [C]

The euthor presents educational strategies to teach wmiidiy
mentelly hendicepped students written enpression erguing thet, for
most ctudents in special education, instruction is genersliy limited to
learning mechanicc! aspects oY writing, reading, snd mathematice. The
report begins by discussing the reiationship of wiitien enpression to
the content areas of reading and orel isngusge. Riso sddressed sre the
problems thet special educetors fece In writing lastruction; when to
introduce writing into the curriculum end specific Instructionsi
strateglies for implementing and orgenizing a writing progrem in the
specicl education classroom.

Beum, J. (1963). Computers in the English cless: [With particulor

attes. lion to the City University of New York (Research Manogreph |
Report No. 6) NewYork: Twe City Unlversity of New York, |
Instructional Resource Center. (Eric Document Reproduction

Service No. 239 262). [C O M]

As well as giving the retionale for the use of microcomputers in i
college English classrooms eround the country, the suthor reviews |
current data-based literature on the subject with speciel attention to §|
the project at City Unlversity of New York. Provides a sampling of !l
softweare packages, such es Willlam Iresch’'s Essey Writer or Helen |
Schwartz's SEEN, thet ere designed to help the student learn specific ‘
skills Including: greammer, pre-writing, word processing, criticel
thinking, jeurnealism, editing, proofreading, writing and poetry. The
erticle contains o computer terminology glossery and is @ good resource
for English teachers.

Baum, J. (1984). Word processing Ia the classroom. In 6. Akst (Ed.),
Microcomputers and Basic Skills in Coliege. New York: The City
University of New York, Instructionel Resource Center. [M @ C].

This bri~f peper considers the sdventeges and disadvantages of
using word processors In the English classroom.

Beach, R. end Bridwell, LS. (1964). New directions In composition
research. New York: The Guliford Press. [C 0 M)

17
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This bool is @ cotlection of research studies representing new
directiens in com?3sition roseerch thet have emerged In the lest ten
yeears. The suthors define composition resesrch s “the Investigation of
writing behaviors, cognitive processes during composing, end the waeys
i which these behaviors and processes intersct with the written
p-oducts end their contets.” Composition resesrchers are interested in
the actuel writing production of people of all ages snd of all kinds.

Bean, J. (1983). Co.. ,aterized word-processing es @ way to revision.

Lollege Compotition and Communication, 34, 146 - 146. [C & M)

This brief summeary of @ Montans State University study shows
that the computer cen have a8 positive impact en students’' revising
habits. Besides ralieving them of the burden ef frequent manuscript
recopying, It wes found thet students enjoyed working on word
processors and consequentiy spent more time with revisions.

Bencomo, A. A. and Schafer, M. (1984, April/Mey/June). Remediation O
accomodstion for clients with lesrning disabliities [Special issue).

Journal of Behabilitatior )p. 64 - 67.[(Ci & LB]

The authors' mein purpuse Is to focus on ways to help learning
disebled individuels function competently in the personei, sociel end
vocational espects of everydey life. They refer to remediation (focuses
on changes within & persons ablities) snd eccomodstion (focuses en
chenges which help & person to work around limitetions) as mechenisms
for accomplishing this goel. 6ther chapter sress include: 1) Setermining
the Neesd for Remediation, 2) Appreachss to Remedistion, 3} fcquiriaj
Remediation Services, 4) Determining ths Need fer Accomodation, 5)
Determining iWhat to Accomodate, and the 6 Numen Reletions Rspects.
The euthors cenclude by seying thet working with sducators,
psychoiogists, and counsolors to remediaste or eccomodate LD
empioyees is just the beginning snd that tl.ere is much to be done to
help employers creste a fevorsble work environment for thess
individuals.

Biller, E. F. (1982). Identifying the career maturity of leerning disebied
college students. (Doctorsl dissertetion, Southern Illinols

University, 1982) Dissertation Abstracts International.




Biaschke, C. L. (1985). Technology trends in special educetion. I, H. £
Journal, pp. 73 -77. IM]

The euthor describes current end future trends related to the
potential use of microcomputers, telecommunicetion systems, end
communicetion aids send devices for speciel education. The primery
focus, however, is on the sdministretive use of electronic technology in
speriel educetion.

Brechin, C. 0 Kemp, I. H. (1984, April/May/June). Misconceptlions about

learning disabiiities [Special issue). Journal of Sehaiitation, 3 -
33. [LD]

Because of the scarcity of information end resesrch regarding the
edoiescent or edult with learning disabilities, It has been herd for
rehabliitation agencies to develop effective and timely services for
their LD clients. To outiine common misconceptions reiating to learning
disabllities, the authors administered s survey to 169 proTessisnals ‘n
the stotes of Mississippl and fRiebame.

Based on the responses to the survey, they discuss the
misconceptions In terms of definition, characteristics, motivation, end
include wheat this means for rehabliiitetion agencies serving LD
adolescents and aduits.

Breininger, L. J. @ Portch, S. (1983). A visit to professor Cram: Attractive

computsr learning. College Composition and Comnunication, 34,
358 - 61.IM @ C]

These authors designed a computer program thet conteins five
areas of Instructional units: 1) buliding e vecebulary, 2) punctuation, 3)
commo splices and run-on sentences, 4) sentence fragments, end 5)
egreement. Threz mein objectives were followed to develop the
progrem: “to meake the learning process enjoyable, to teach basic usage
rules, end to famillarize students -with independent computerized
learning.”
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Bridwell, L., ® Duin, . (in press). Looking in depth et writers: Computers
es writing medium end research tool. in <. Collins & £. Sommers
(Eds.), g On-lLine:
writing, New “ork: Boynton/Ceok Publishing. (M & C]

Convinced that computer-assisted instruction in writing is mot
keeping pace with research on writing or with the potentiel and pcwer
of computers, the suthers draw en some of the best progrems end
studies to argue thet computer-essisted Instruction hes falled to
achieve miracuious resuits, and in some cases, the research sppears te
indicate “thet the computer moy impose new problems.” The suthors
designed their swn computer-integrated writing curriculum, focussing
on word processing for the following reasons: 1) computers ere, ar will
be, the means by which eur students will produce most of the formel
writing they do es their productive cersers span into the 21st Century;
2) truly impressive and sophisticated computer-assisted progroms for
writing ere not yet avelabie to serve the diverse contauts for writing
in our composition courses, nor ere they eesily adepted to the range of
developmentsl leveis we find emong students.” Following e brief
review of the early history of computer-assisted instruction, they
introduce three strands of research projects emerging at the University
of Minnesota which exsamine writers reactions to word processors end
the weays that computers might be used to study end teach writing
skills. These ereas include: "1) studies of experienced writers who learn
to use word processing for their writing; 2) studies of coliege students
who learn to use word processing in their coliege writing classes; end 3)
tests of instructionsl programs designed to compiement writing
instruction in treditionel ciassrooms.”

Bridwell, L. S., Nancarrow, P. R., @ Ross, D. (1994). The writing process
ond the writing mechine: Current research on word processors
relevant to the teeching of composition. in B. Beach & L. Bridwell

(Eds.), New Dirsctions in Composition Besearch (pp. 381 - 398).
New York: The Guliford Press. (M & C)

in their review of reievent litereture, the authors have found
littie research to substantiete the cleim thet word processing produces
significant changes in the writing behevior and the quality of finel
products, even though there is currentiy a proliferstion of word
processors and microcomputers with word processing capabllities on
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coliege campuses end in dusiness end Industry. They do provide an
overview of research on CAi epplicetions te writing thet encompasses
three eress: drefting (they refer to en IBM research report and
subsequent erticie by Gould), revising, end editing (most of the
discussion in these segments is on the Writer's Workbench package).
They eiso present their ewn leng-renge plans to study the composing
processes of teliege undergreduetes in order to determine the specific
needs thet cen be eddressed with microcomputers functioning as
interactive instructional systems snd es word processors. Two othar
lines of inquiry ere concerned with ways to design instruction for
students in upper-division courses developed for “writing for speciol
purposes’, and weys that students end teachers can best use word
processors in classroom contents.

Bridweli, L. §., O floss, D. (1984). Integrating compuiers into the writing
currlculum, or, buying, begging, end buliding . In W. Wresch (Eds.),

The computer in composition instruction: & weiters tool (pp. 107 -
119). Urbana, iL: National Council of Teachers of English.

Brown, B. (1984, April/Mey/June). Employment considerations for

iearning disabled aduits. [Speciol issuel. Journal of Aehabilitation,
pp. 74 -72. (LD O CA)

The first part of this erticie regeids the placement procedures for
iearning disabled clients and the compien process of convincing
employers to hire learning disabied clients. Continuing along the same
line, the suthor eiso refers to techniques that heip o job counselor to
find @ good job for each learning disabied client. There are numerous
enompies to describe situations where leerning disebied and/or socialiy
unskilied empioyees receive reasonable sccomodotion and techniques
that benefit their present employment situation.

Burke, R. L. (1982). CAl sour -ehook: Barground sSnd procedures for

comouter assisted instruction in education and industriel training.
Englewood Ciiffs, N. J. : Prentice Hell.




Burns, K. L. ® Culp, 6. . (1989, Rugust). Stimuiating invention in Engiish
composition through computer-assisted instruction. English

Technology, pp. S - 10. IM & C)

The authors report on their investigation using computer-assisted
instruction to stimulate invention in the English composition ciassroom.
The invention programs were deveioped to ellow for active student
involvement and machine heuristic manipulation. Ssventy-two students
at the Unlversity of Texes, Rustin woluntesred te be part of the study.
These subjects enrolled in four different sections sf English 308, o
course that is designed to improve enpositery writing skills, and the
treatments (three experimental, ene control) were rendomiy essigned
to the classes. Sinty-seven students actusily compieted the trestment
that included @ pre- and post-test in invention. The researchers found
thet computer-assisted instruction in invention both increesad the
number end sophisticetion of ideas and thet “questioning dislogues
could help students erticuiate, refine, and preserve their ideas ... (es
well as) ignore content in fevor of perspective and still heip students
begin writing.” The suthors meaintain that another benefit of this study
mey be the introduction of the computer as & way to increase the
reliabiity and validity of composition research.

Canino, F. (1981). Learned-heipiessness theory: implications for

research in learning disabliities. The Journal of Special Education,
15, 471 - 484. [LD]

The euthors discuss the implications for rescarch in the
echievement of chiidren with iearning disabliities within the framework
of learned-2ziplessness theory. They review the origin of academic
koiplessness with respact to the ettributional styie of children who
experience performence deficits, with specific interests in gender
differences, medisting variabies, informetion processing, end stretegies
of Intervention. Research has eiready estebiished that heipless
students have @ maladaptive style of attribution; attributing academic
follure to en intemnel, Inverient source. The similarities between
heipiess chlidren end learning disabled students In terms of
probiem-solving and etiention are presented.

Cohen, S. B. @ Schwertz, 1. A. (1983). The use of microcomputers In
teacher training. Journal of Learning Disabllities. 16, 300 - 302.
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Collier, R. M. (1981). The influence of computer-based tent editors on

ibe revision strategies o inenperienced writers. Paper presented
ot the Annuel Meeting of the Pacific Northwest Conference on

Engiish in the Two-Year Coliege, Ceigary, Canade. (Eric Document
Reproduction Service No. 211 *¥8). IM & C]

This is e study to determine the effect of computer-based tent
editing on the revision strategies of inenperienced writers. Participants
were four subjects selacted from et introductory college composition
course at Mount Royal College L.. Caigary, Riberta. Each subject gave the
instructor an original, hardwritten copy of en assigned essay with the
topic, purpose, audience, and content defined. The subjects then revised
their essays using e tent editing keyboard. The author used verbal
protocols and videotapes to anaiyze thelr revision strategies. He found
that the use of the computer-based texnt editor increased the number
and compienity of revision operations end oiso encouraged greater
manipu.ation of material ot the word and phrase/clause domains. it did
not appear to affect the overall quality of the essays. The sublcct with
the strongest writing skills excelled at the use of the cemputer for
revision, while the subject with the weaknast writing skiils preferred
more conventional metho.s of revision.

Collier, R. M. (1983). The word processor and revision strategies. 'ollege
Composition and “~mmunication, 34, 149 - *55.IM & C]

The author summarizes his earlier work (1981) and mekes two
snggestions for improvement in the aree of word processing ond the
teaching of writing: 1) Scudents will have to become sufficiently
"computer literatn" to meke composing and revising on o word
processor a practical oiternative to writing by hend. 2) Etectronic
engineers will have to redesign the word processor so that it
demonstrably supports and enhances the writing process.

Cox, D. O Berger, C. F. (1983). Microcomputers are motivating. in A. P.

Mizell & T. H. Beebe (Eds.) Computer Education (pp. 32 - 33).
Lexnington, MA: Ginn Custom Publishing.

Crimando, . (1984, April/Mey/June). A review of piacement-related
issues 7or clien?s with learning disabilities [Special i3sue). Journal

of Rehabilitation, pp. 78 - 81. ILD & CA)
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Though there enists a paucity of Informetion regerding learning
disabled aduits, the author presents a review of the important issues
related to the placement and job ¢2velopmant of these individuals. The
author uses o model, drawn up by the Second institute on Rehabliitation
Issues (1978), from which to create the research base and review
rehablilitation and jou placement for persons with disabllities. Besides
this I’ - .ture review, the foliowing topic areas are aiso included: 1) job
readiness, job seeking, and job retention skilis, 2) job selection, 3) job
training, 4) job ansiysis, job development, and selective placement, and
5) Job restructuring and modification.

Cronnell, B. @ Humes, R. (1981, March). Using microcomputers for

composition instruction (Contract No. 400-80-010B). National
Institute of Education (ED), Washington, D. C. (ERIC Document

Reproduction Service No. ED 203 8722). [M @ C}

This report provides an elumnentary introduction to the use of
microcomputers and word processors in the instruction of composition,
especially revision of writing. The authors suggest the Instructional use
of word processing to help teach students how to use sentence
combining and how to generate and arrange content for @ specific
composiag task.

Cruickshank, W. (1981). Concepls in Leorning Disebilities: Selected
Writings (Wol. 2). Syracruse, NY: Syracruse University Press. [LD]

Cruickshank, W. M., & Lerner, J. 1. (1982). Coming of fge: The best of
ACLD (Vo] 3). Syracruse, NY: Syracase Jniverity Press. [LD @ C]

This book Is a selection of erticies drawn from the i6th
International Conference of the Association for Chiidren and Aduits with
Learning Disabilities. General topic ereas iInciude: Pressing Current
Issues, Family and Social Systems, bevelopment of Mental Processing
fibiiities, New Stretegies for Teaching Reading and, Written Language
Problems. Several srticies that are of particuler inters:t to this
bibliogrephy Include: "Written Language Discrde~s in Learniny Yisabled
Students: A Preliminory Report® by Susen A. Vogel and Mary Ross Moran
ottempts to answer the following questions: 1) Do LD coliege students
differ significantly from entering freshmen in their overall writing
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ability end in their orgenization? end 2) Do LD students differ
significantly from their non-disabled peers in number and correctness
of punctuation marks end cepitaiizetion, in correctnes of spelling,
sentence structure end usage, in syntectic compiexnity, end in word
selection? Another pertinent article is "Write Right or Left: A Practicel
fAipproach to Hendwriting” by Rosa A. Hagin end Rrchie A. Silver. This
erticie is concerned with jirite Bight or Left, s simpiified approach to
teaching handwriting designed to help individueis (primerily learning
disabled) who normally heve difficuity learning conventionel
hendwriting patterns. "It Iis based on the verticie downstroke, rather
then the diagonai siant necessery to cursive writing. It bulids on motor
petterns of manuscript letters tought in eeriy years, but odds
connecting strokes that permit fester writing than is poscible with the
separated letters.”

Cruickshank, . M. , Morse, . C. , & Johns, J. S. (1980). Learning
disabilities: The strug .

Syracruse, New York: Syracruse University Press. ILD]

This book is concerned with discussing the neture and needs of
the iearning disabled adolescent. Port one taiks about the edolescent
yeors and what that age period might mean for the iearning disabied
adolescent. Part two shares the enperiences ond observations of
several learning . .abled adoiescents (now aduits). Pert three turns to
the junior and senior high educators to capture their perspectives on
teaching LD students; to ask them questions about devising educationo!
regimens end individuelizing Iinstruction to meet the needs of youth
with problems assoclated with iearning disabilities.

Cruickshank, . M., & Siiver, A. A. (1981). Bridges to tomorrow: The best
of ACLD (Vol. 2). Syracruse, NY: Syracruse University Press. LD 0

cAoC)

This book is comprised of e selection of papers that were
presented at the 17th international Conference of the Assoclation for
Children with Learning Disabliities. The papers are presented In three
generei topic oreas MfAdolescence, College fige, ond Aduithood;
Assessment and Evaiuotion Prectices; end Background In Educetion.
Several examples of the papers Include: fidolescent Learning
Disebilities: Bevond Phonics. Punctuation, and Popularity; Persistent
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Daiute, C. A. (1983). The computer as styius end eudience. Coliege
Compoosition and Communication, 34,134 -145. [C 0 M]

The author discusses physicel and psychologicel constraints that
burden writers as f..ey compose and revise. One such constraint
invoives the limitation of short-term memory. Another difficuity is that
the writer must take the readers point of view, and in so doing must be
objective about his or her own writing, evaiuate it and find mistakes.
The role of the computer test aditor Is enplained in overcoming these
types of constraints.

Dalute, C. (1985). llriting and computers. Reading, MA: Addison - Wesiey
Publishing Co. [M @ C]

Drawing on the work of cognitive reseorchers, writing
researchers, and educotors, the suthor addresses such questions as:
“What writing activities are better done with computer(s) then with
pens? fire the benefits of using the computer for writing and writing
instruction worth the complication and expense? How does the
computer offect writing quality? How does the computer affect human
thought and action?” Part | of this book offers 8 theory of writing
instruction, highiighting the soclai, physicei, and cognitive aspects of
the writing process. “Part |11 describes computer writing tools as they
opply to the writing process. Part iii discusses specific applications of
computer programs for writers of different ages. Part IV provides
information ebout evaiuating end seiecting computer writing toois and
designing iesrning environments where students can work.” This book
oiso includes o bibilogrephy, directory of resources, and o giossery of
terms.

Degnen, S. C. @ Hummel, J. W. (1985, Februery). Word processing end
special educaiion students: iorth the effort. 1. 1, £. Journal, pp.
e0 - 82. M0 C]
The authors found that, for e number of reasons, many special

26

30




education teachers are reiucient to use word processors in their
ciassrooms, even though specisi population students, who typiceily
spend an extensive amount of time writing or typing a single peragreph
of information, can benefit from the time-saving festures of editing
and printing tent using @ word processor. Attempting to increuse
teochers’ confidence l>vels, the authors developed teacher Inservice
secsions slong the following retionaie:1) word processing must be
understood as o time- and labor-saving tool; 2) the efforts students
invest in writing longhand obscure the purpose of their tesk; 3) student
motivation is Increased when they use o word processor. In-service
perticipants also had hands-on experience using Bank Street, Magic

Window, Homeword, ond fAnplewriter in order to leam the
characteristics of specific word processing programs.

Dexnter, B. L. (no dote). Keiping learning disabled students prepare for

coliege. Journal of Leorning Disabilities. pp. 344 - 34v. [LD]

Reporting thet the need for direct services for postsecondery LD
students is increasing, the author mekes several recommendations to
help coiiege-bound LD students meke the transiticn from high school to
coliege easler. it Is importent that they first investigote the possibie
resources thet ere avaliabie on compus end to Initiete eariy contect
with them. Such Individuals might inciude: the college dean, the
student's advisor, class instructors, the speclai educetion department
on compus, and perhaps the reading program on cempus. The author
oiso suggests that the student develop end practice eppropriate study
skills such as the following: orgenization of time, setting priorities,
maintaining e good study environment, recording lectures, undertining,
etc.

Eilas, R. (1904, February). Wi computers iiberate the comp drudge?
Paper presented at the Spring Cenference of Delaware Ualley

Writing Councii and Uillenova University's English Department,
Uillanova, PA. (Eric Document Reproduction Service No. 224 954) [M
e Cl

The computer cen Iimprove writing instruction only if it is
integroted into a systematic pedagogy thot distinguishes between
writing behavior and higher order cognitive skilis. Underiying the
present concern is the behavioristic essumption that promoting e
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certain writing behavior can provoke thought. Unfortunately, while
computers can change writing behavior--ceusing students to revise
more, for suampie--they cennct change student writing. Teachers may
contribute to probiems with using computers or word processors in
writing when they quickiy criticize technical probiems or are unablie to
adjust their teaching te technicel innovations. Educators need to set
limits on hew useful they want computers to become In instruction.
invention, for example, should be left to pencli and paper both beceuse
most computer programs ere oniy mimicking classroom pedagogy =nd
because computerized invention programs do not aliow for serendipity.
If the computer Is left to heip with more mechenicai writing problems,
Instructors wiil be freed to heip students develop higher level cognitive
skiiis.

Evans, C. (1983). An invitation to the (near) future: How computers wili
contribute to education in the nent two decades. in A. P. Mizell

T. K. Beebe (Eds.), Computer Education ( pp. 44 - 46). Lexington,
MA: Ginn Custom Publishing.

Fritzier, M. (19683). A comnosition program looks at computers: fi
ientative svaiuation of the software and herdware aporopriate
10 a word orocessor assisted writing erogram. IM & C]

The author addresses the chief needs of students and teachers In
coliege writing classes and compares hardwere and software systems
that meet those particular needs.

Flowers, L., @ Hayes, J. R. (1980, February). The Cognition of Discovery:

Defining a Rhetorical Problem. (College Composition end
Communication, pp. 21 - 32.

Gallagher, B. (1985). Micraocomputers and sword processing
programs. (Research Monograph Series Report No. 9) New York:
The City University of New York, Instructional Resource Center. [M

oceLn
This menuscript concentrates on the use of word processing

programs i higher educetion and on the efiscts thet word processing
mey heve en writing, on the notion of "tent", and on the teaching of

28

32



writing (end ether subjects) over the nent few decades. in chapter 2
the suthor summerizes one pert of Lebuardie's Microecomputer/Writing
Program, e project thet wes funded thrcugh e New York State
Pocetional ‘implementetion grent®, to teach writing to iesming
disabled students in vocatiensl educetion mejors, using word
processing uﬂwm on nlcucommtor mlmm mﬂdod bu tlle

couml wlthln tm cnptof. in cnptor 3 th outher discussos issues
related te general foculty use of werd precessing in the writing class,
and in chepter 4 he provides sn ssutensive sveivation of micrecomputer
word processing pregrams that ere written or adepted for use on the
iISM personal computer. The fecus of chepter 5 is on the soclel,
educetionel, epistemoiogicel, snd ontoiogical issues related to word
processing in the writing ciassroom.

Gallagher, B. (1985). Computers, word processing, end the teaching of

writing. Research in (Word Processing Newsletter,X4), 1 - 5. IM®
cl

The euthor comments on the implications eof the computer
revoilution in educafion, predicting s coming tegether of both the
teaching end tutoring functions in compaosition instruction. e esserts
thet while the computer cen structure rote instructional tesks to fit
individuel cepabiities, the fteacher will be amply involved with
one-to-one teaching respensibilities. fiso pressnted ere seversl
successful instructional technigues thet cen help utilize word
processing as an educetional sid te writing. These suggestions include:
pairing students, using peer-critique, implementing “invisible writing®,
Journal writing en the word processor, developing group nerretives, and
using prose eneaiysis progrems such es Writers Workbench end
Srammatik, Some of the most significant problems that might erise
from using word proccessing in the clessroom, ere mentioned es
follows: Students mey become machine dependent; the characteristics
of the epperstus (the screen is oniy eighty cheracters ecross and
twenty-four lines down) cen be Hmiting, students may develop
“smokescreen revision® (the nice eppearance of the text may cover up
the flaws in meaning), end time for practice can often be inadequate.
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Gerrard, L. (1961). Nsing a computerized test-editor in freshmen
comnosition, »p. 1 - 12. (Eric Document Reproduction Service No.

2271512). (M0 (]

Students in freshmon composition ciasses at the University of
Californis, Los fingeles, participated in an enperiment to determine the
usefuiness of @ computerized tent-editor (lilyibur) te help with writing
revision. The suthor found several steges of the precess cumbersome
and frustreting, end provides the foliowing seggestiens on the basis of
her enperience: 1) develop @ shortensd learners gulde, furnished with
on index end glossery, 2) Instruction In word precessing should teke
place at the terminal (or ot the word processar), 3) previde students
with empie werm-up exercises, and 4) tutors er assistents should be
treined end eveiiabie for help when questions erise. Students’
responses to a questionneire about their enperiences reveaied: 1) teo
much estre time wes required to use the system (Wyibur). (most
students feit the eystem was monagesble), 3) most students
compiained of leng lines te w it for access to the terminsl, 4) the
process fer .eerning how to us . the system was eften frustrating, 5)
the students preferred Wyibur te e typewriter and found revision easier
oand faster, 6) most practiced enly simple instead of wholessle
revisions, 7) time limits/expense discoursged full scale revision, and 8)
poor typists end poor proofreaders benefited frem e svaiiability ef
easy mechanicel revision and e fresh view of the text.

Glilingham, R. 6. (1984). Teaching sentence structure by microcomputer.

in 6. kst (Ed.) Microcomoputers and Rasic Skills in Coliege (pp. 43 -
45). New York: The City University ef New York, instructionel

Resource Center. (M 0 C)

This brief paper discusses four microcomputer exercises,
developed dy the author, that cen heip students iearn the eiementary
concepts of sentence structure snd encourage students to apply the
syntactical concepts in & formaiized ect of editing.

Glordano, 6. (1984).
Rockwiiie, Maryiand: Aspen Systems Corporation. [LO]

This book is intended tu be used as & resource for educetors,

30

ERIC 34




cliniclans and therapists. It provides e thoreugh discussion of diagnosis
end remediation of leorning dissbilities, end Includes forms end
planning sids as well as e complete dlegnastic battery. This book also
Iincludes lessoins that renge from simpie skilis such as letter formation
to more compien skilis such es outlining, perephrasing end report
writing. There is a topicelly ervenged biblicgraphy conteined In the
sppendin. This is e very good rescurce for sny professional working
with learning disabled students.

Goldenberg, E. P. (1979). Special technology for soeciel children
Baltimore, MD: University Park Press. [M]

The author's mein conviction is that emerging technologles cerry
the promise of one day sredicating the handicaps inherent in cerebral
paisy, deafness, and sutism, just es sge glasses have served to correct
vision problems that disablie meny individuels in sur society. The euthor
begins with the history, philosophy, psychelogy, end economics behind
using computer technology to sid communicetion for hendicepped
individuais in terms thet enable professionals in the computer field and
Individuals who work with -hendicepped to come tegethc: sn some
common ground. There are meany enamples o “andicapping situations
(Including some description of the cherecteristics: of sach problem snd
discussion of the probiem In terms of cognitive developmental theories)
as well as technologicel Interventions thet ere suited for each
particuler handiciap.

6ray, R. (no date). Serving adults with learning disabilities: Some

considerations._Journal of fevelopmental & Remedial Education
4(2)’ 3 - 35- Ilnl

The author develops the following concepts: 1) Educators have
experienced difficulty identifying e clear, prectical and employabie
definition of learning disabliities. 2) In reviewing the recent history of
the LD movement, It is possible thet the growth of educationel
progrems for learning disablad students has emanated from @ specific
social class. 3) There are few panacean procedures thet insure success
In the Instruction on LD students. 4) There Is littie agreement sbout the
basic components In @ secondery school program for LD adolescents. 5)
The author summarizes steting that the need for a prectical, systematic
procedure for plenning intensive short-term, goel centered programs et
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the postsecondery level are cruciel for LB adult students.

Gregg, N. (1983). College learning disabled writer: Error pattems end

instructional alternatives. Joumnal of Learning Bisabilities.16, 334
-330. (LD @ C)

Research indicates thet LD coliege students may require different
instructionsl sbjectives from thoss meeded by csliege basic writers
who hove e difficulty with the composing process er have had limited
instruction. This erticle fecusses on twe points critical to educetors
working with college writers: the discuszion of the srver patterns of
coliege iearning disabled, normel, end besic writers ecross different
writing tasks and instructionsl approaches thet bave been successfu! in
improving the written lenguage skills of learning dissbled writers.

Hensen, C. (1984). Controlling t )
first. Paper pruontod ot m Cnf-'once on l:ollm Compo:ltlon
and Communicetion in New York.

Horvey, B. 6. (1963, May). A survey of the research en the compnosing
processes of student writers, (Boctorsl Dissertetion: Rbstracts
Internationsl, ot INinois Stete University). IM Y C)

This dissertation summaorizes the r-3earch-to-dete (May, 1983)
that concerns the composing process of student writers. Riso included
in the erticle is @ review of the methods thet cesserchers use to study
this process, such as videotaping, direct observation, introspection,
composing eloud, end others. The suthor derives the following
conclusions based on the ressarch summery: 1) The time ellowed for
writing Is generslly inadequate In high schoois. 2) Students sre not
often required to write sntended pleces of discourse in high schools. 3)
Most student writing is dene in the trensactional mode. 4) Teachers as
enaminers are usually the only sudiences for student writing. 5) Books
of model essays end meny composition tentbooks are of questionable
vaive. 5) The composing process is recursive. The prewrite, write, revise
mos+: of the composing process is inadequate in describing writing
behovior. 7) Writing is e powerful wey of learning. 8) Modes of
discourse effect the composing process. Students write sentences
which ere most syntacticelly complex when composing the
ergumentetive mode. 9) Good student writers spend more time



plenning, writing, peusing, rescenning, end revising thean do poor
writers. 6ood student writers siso take more satisfaction in writing
than do poor writers.

Hennings, D. 6. (1983, October). Words processed here - write with your
computer. Phi Deits Kappan, pp.122-124.[M & C)

The major point of this aerticie Is te show that the benefits of
using word processors fer outweigh the problems.

Hershenson, B. B. (1984, April/May/June). Bocetionsi counseling with

learning disabied aduits [Speciel issuel. Jourral of Rehabilitation
pp. 40 - 4.[LD @ CA)

The suthors discuss @ model of vocationsl deveiopment thet has
been shown to be applicabie te both learning dissbied and non learning
disabled individuals. The model thet is presented consists of three
domains: 1) the work . “senality, including the worker's soif-concept
ond motivetion to woix, 2) work competences, the skilis that are
relevent to the work setting (premptness, nestness, refiability), and 3)
formulation of sppropriste work goals. The suthor eise describes typical
LD performence deficits, some of which include: 1) performance errors
resulting from perceptus! problems, 2) Inefficient lesrning ond
performing of relevent skills, 3) clumsiness and eccident proneness, 4)
difficuities In processing written, spoken, methematical, and/or spatial
materiais, 5) difficuities in sequenzing tasks, 6) problems with time
sense end meeting deadiines, 7) problems In coping in noisy and
ciuttered environment, 8) probiems with keeping sttention on tasks
with recall, 9) inadequate sociel skilis, and 10) insbility to “read” the
reactions eof eother people. The euthor eiso reviews speciei
recommendetions end procedures for cerrying out the vocetional
counseling process end suggests that the vocational counselor must
focus on individual differences and adjust techniques of assessment
azd intervention to the capecities and needs of the individual learning
disabled client.

Hlinds, K. (1985, Jenuary). Dysiexsie._Brown Alumni Monthly, pp. 25 - 31.
((1)]

This erticle Is e series of Interviews with dysiesic students
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ettending Brown University.

Hubberd, F. A. (1984). Reviews: Writing end word processing. College
English. 46. 128 - 133. IM O C]

This is e short, succinct review of the following books on word
processing: Writing in the Computer Age: Word Processing skills for
Every Writer by Andrew Fluegeiman end Jeremy Joan Hewes, The Word
Processing Book: @ Short Course in Comouter Literacy by Petor
MclWiiliams, and riting with o Word Processor by Willem Zinsser.

tluebschmenn, A. E. (1983). Percleved locus of control among learning
disabled young adults. (Doctorel dissertution, Southern lllinois

University,1983). Dissertation Abstracts international.

Hummel, J. (1985). Courseware review: Writing o Narative. Journal of
Learning Disabilities, 18(2), 119 - 120.[M # C]

The suthor reviews the [Uriting a Norotive progrem thet is
designed to assist in the process of crestive writing. The author says

that the progrem ‘is best described s @ utility program to ald in the
generation of ideas, and as & tutorial on perspectives for authoring.*

Hummel, J. (1985). Word processing end word processing related

software for the leerning disabied. Journal of Leamning
Disabilities, 18 (9). LD & C & M)

This erticle presents preliminary research resuits on learning
disrbied students’' use of word processing in composition clesscs. The
author highlights recent studies by MacArthur, 1985; Russell, 1985;
Morocco & Newmen, 198S; Sommers, 1985; end others, that wili help to
better define the research problem end provide directions for
integreting word processing Into the writing curricuium. The rest of the
article reviews end discusses the issues related to the use of two kinds
of educetionsl softwere, spelling checker softwere end writing
activities softwore (SENSIBLE SPELLER end BUILL, respectively).

Hummel, J. . @ Baicom, F. V). (1984} . Microcomputers: Not just e place

for practice. Journal of Learning Disabilities. 17, 432 - 434. [LD 0
M]
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This erticle enplores the ways in which learning disabled students
cen use date base menagement and word processing programs to meke
storing, using, correcting, sorting, end updating information easier.
These programs lavolve the studant as en ective planner; inputing dato
that is utllized by the pregrem to facllitete some end-product desired
by the student.

Hunter, L. (1983, June). Basic writers and the computer, (Eric Bocument
Reproduction Service No. 237 975).

Hursh, N.C. (1984). bocational evaiustion of lesmning disobled eduits
[Special issue). Journel of Rehabilitation, pp. 45 - 63. [ LD & CA]

“Current rehabilitation regulations recognize specific learning
disabliities as meeting the first eligibllity criterion for veocational
rehabilitetion. This erticle describes @ vocations! evatustion process and
(the) use of specific tools with Ilesmning disabled eduits.
Recommendations are made for resesrch in eveluation outcomes,
development of specific eveluation tools, end treining for rehabilitation
professionals.”

Hushner, M 0 Lat2er, B. (1984). Sentence logic. In 6. fAkst (Ed.),
Microcomouters snd Bosic Skills in College (43 - 45). New York:
The City University of New York, Instructionel Resource Center. [M
& C]

This short report is about Sentence Logic, « program for the Apple
computer, developed by the suthors, that is designed to create o
*helfway house® between computer progrems thet deel with Individuel
lexical or syntactic units (words, phrases, or sentences) and originai
writing with a word processor.

Johnston, C. L. (1984). The iearning disabled adolescent and young eduit:
fin overview and critigue of current practices. Journal of Learning
Disabllities, 17, 386 - 391. (LD]

The euthor describss the educetional ond psychologicei
characteristics of edolescents end young eduilts with Jlearning
disabilities, the specific assessment practices which have been utiiized
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to evaluate LD young eduits, the current educetionol progroms evellable
to service this population, and empiricel research which has been
conducted on LB adolescents and young aduits.

Kane, J. N. (1983, April). Computers for comnosing. Peper presented at
the Bnnual Meeting of the Americen <ducetional Research

fissociation, Montreal, CA. (Eric Documcnt Reproduction Sorvice
No. 230 976). IM @ C}

This study investigated how five eighth grade students, with e
wide renge of writing skills, used a microcomputer-based word
processing system for compesing. Bate was cellected ever the spen of
10 class sessions, sach 45 minutes in length. The resuits indicate that
initially students assimilioted writing with the computer to their own
general mode of composition. Most of the writing revisions were
corrections of spelling or punctuetion. The suthor did find some
evidence to conclude that the microcomputer helped to focus attention
on the overell orgenization of the text, provided opportunities for
practicing revision procedures, and created a content for experimenting
with elternative tents.

Kerchner, L. 8. & Kistinger, B. J. (1984). Languege processing/word
processing: Written enpression, computers and learning disabled

students. Learning Disabilities Ouarterly, 2, 329 - 335. [(LDO M O
C]

The investigators combine the °process® spproach to teaching
composition, & method where students ere allowed to learn writing
(including the rules of grammer, punctuation, end spelng) naturelly
end according to their own needs, with word processing integrated to
enhance the LD student's ebllity to reed and write. The enperimentel
sequence inciuded e prewriting confersnce, composition at the
keyboard, printing e ¢reft, editing conferences, editing et the keyboard,
printing e finel copy, Hustrating the composition, and @ chence to
present the final composition to en attentive sudience. The subjects
were drewn from the 4th, Sth, and 6th gredes end consisted of an
experiments! group (n=18)--LD students using the precess approsch to
writing on the computer, and @ control group (n=19)--LD students In
two other resource spucialist classrooms in the same school district.
The euthors’ findings suggest that lenguage skilis on the computer
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transfer to pencil and paper tasks, while geins in reading scures remain
consistant with those achieved with more conventional reading
programs.

Kiefer, K. E. @ Smith, C. A. (19.3). Tentuel ensiysis with computers: Tests

of Bell Laboratories r~ nputer software. Research in the Teaching
of English, 12, 201 - 214. M & (]

While teaching ot Colorado Stete University, theze euthors
investigeted the ways that freshmen cefiege ciudents use ‘he computer
(particulerly word processing squipment end Jeil Leborate.y's Program,
Writers Workbench) to anslyze end adit their ewn wri! 1g. Students
who eonr.Yed In the experimentsl ceurse, Fre:.iien College
Composition, were able te ensiyze their swn tent u.:7J the Writers
Workbench Programs, RICTION, SUGGEST, SIYLE, end $PLIL, before
handing it in to the clase instructers. Thesc progrems are designed to
teach editing skilis with less prompting fi. m Instructors, end help
studer (s avoid common problems in €. tien, lecate choppy sentences or
passive consiructions, and suggest possible speiling and proofreading
errors. The control group consisted of coliege students who enrolied in
the Freshmen Coliege Compesition course but did not uss the Writers
Workbench Programs to ansiyze or edit their ewn teut.

Becouse, as the suthors supgest. “textuel enalysis with
computers intriguss writers end speeds (the) lserning of editing ski!s
by offering immediote, reliable, and censistent ettention t3 surfec
fectures ~f their prose®, students attitudes towerd writing eiso
increased significently. The authors did not find eny significant
differences in writing fluency between the control and enperimentsi
groups, but did find thet students who were in the sxperimental group
urere ubie to identify significantly more errors in text, than those in the
control sections.

Kotier, L. ® Rnandam, K. (1983). A partnership of teecher and computer

in teaching writing. College Composition and Communication. 34,
361 - 367.IM® C]

This articie reports on the Miami-Dade Community Coliege Project
developed to °support teachers In their efforts to give students
individuslized end detalied eveluations of their writing.” The student
does not Interect with e microcompu“er or sit at e creen. instead,
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students recelve personeiized letters thet discuss their writing
probiems, eccording to the teachers’ wishes.

Kramer, $. (no dete). Word processing in o Logo environment. Electronic
Leamning, pp. 70. (M @ £

A brief description of the suthor's enperience using the principles
or Logo to teach her students to write. Some of the teaching technige .;
recommended include: 1) create @ safe lsarning environment, 2\ provide
stucture as needed, 3) treat errors as new ideas, and 4) Invite students
to share {..eir work.

Kreiter-Kurylo, C. (1983). Computers end Composition, The flriting
instructor, 2 (4)175 - 181.IM 0 C)

The author discusses the entent to which the teacher of English
cen accomplish specific educational goels using the computer in o
classrcom setting. She ergues thet besides providing e wey to
individuelize l2arning and serving as e time-saving device, computers in
the clessroom cen function as & parsonal tutor, interacting with end
enabiing students to become e«ctive perticipents in their own
educetionel cevelopment. The use of the computer 'n the classroom
oiso frees composition teachers to develop *heir writing courses or to
spend tim> working with students individuelly. The suthor reviews
other programs that have been developed in this eres, with respect to
the specific ereas of gremmer/syntacticel skills (Susan Wittig, 1971),
rhetorical Invention (Hugh Burns, 1980), end composition ansiysis
(Miemi-Dade Community College RSUP: Feedbeck Program for
Individualized Anclysis of Students’ Writing, 1979). IM & C]

Kussot, R. 6. (1984). Adapting e vocabulery development program for
use on the n.dcrocomputer. In .. fkst (Ed. ), Microcomputers and

Basic Skills in Cotiege (pp. 49 - 50). New York: The City University
of New York, instructional Resource Center. IM @ C]

This brief paper describes how [Uordcraft, e commercially
ovailable esudiovisuel vocabulary deveiopment program, was edapted
for use on the microcomputer at Brons Community Coliege.
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Lenda, R. K. (1984). Creating ceurseware, New York: Nerper & Row.

Langendoen, B. 1. (1984). Word processing in freshman composition: One
teacher's superience. In 6. Akst (Ed.), Microcomputers and Rasic
skills in College (30 - 31). New York: The City University of New
York, instructionel Resourcs Center.

Lersen, A. 8. (1904, Becember). The impact of computers on composition:

A polemic. Educational Technology, pp. 22 - 25.IM @ C)

A short essay of persuasion sttempting to do bring instructors up
to dete on relevent microcomputer technoiogy inside snd outside of the
profession, snd to comment generaily en some of the reseerch
concerning the impact of this technology in the classroom.

Lewior, J. ( Ed.). (1982). Computers in composition instruction, ios
flamitos, CA: SIWAL Educetional Research and Development. [M O
Cl

This book Includes five papers that were presented ot o
conference sponsored by the Southwest Reglonal Leboratory for
Educational Reseach and Development to exomine the role of computers
in composition. The authors end tities of these erticles are: Robert
Shostek, "Computer-fAssisted Composition Instruction: The State of the
Art®, Hugh Burns, “Computer-Assisted Prewriting Activities: Harmonics
for Invention®, Earl Woodruff, "Computers end the Composing Process:
An Exseminetion of Computer-Writer Interaction®, Anr Lethrop,
‘Courseware Selection®, Aifred Bork, “Reections®. In the app. din, the
editor presents some of the problems thet might occur when de. 'eloping
programs for computer-based writing instruction.

Leahy, E. K. @ Peretz, A, (1984). Micro-CRI for basic skills: A tool and o

new setting. In 6. Rkst (Ed.), Microcomputers and Basic Skills in
College (pp. 13 - 16). New York: The City University of New York,
Instructional Resource Center. [M & C)

R concisa overview of the euthors’ enperience lsunching the
Bront Community College Learning Center, @ computer classroom that
was deceioped to serve o target group of edult basic skilis students
(also refarred to as *underprepared”® students).
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Lesnick, H. (1984, May). Identifying end instructing °SLD" aduits.
Resource: Publicetion of the instructionel Resource Center, p. 12 -
15. {Lo]

$LO (Specific Lenguage Disabled) students generslly elicit e
heterogeneo_s group of behaviors eften cherecterized by inedequate
perception of the printed word, inabliity te distinguith phonetic end
grephemic elements, poor sound-symbol cerrespondence, end faulty
sequence processing. The suthor believes that these behesviors ere
influenced by extrinsic factors, such es inadequete dsvelopments! end
educationa! enperiences, rather then intrinsic fectors, which ere
traditioneliy assoclated with neu. clogicel enomalies. Severs! individuols
at the Ueterans’ Readinass Institute of Bronu Celiege have develuped en
SLD group screening test end designed e multi-sensery, muiti-model
learning pregram for clessroom use thet enables instructors to identify
whet was unlearned or underiesarned by the student, and to teach the
material so that the student overiearns it to the point thet processing
bacomes automatic.

Littiefield, P. (1983, September). Teaching writing twhh o word
processor. Academic Therepy, 19(13, 25 - 29. IM & C]

A testimonial about th2 euthor's personel experience teaching
writing to upper-e!smentery cducationaliy-handicapped students using
the word processor as @ motiteting device to encourage students to
edit and revise as they write.

Loutermen, A. S. (1978, April). College composition and the invisible
handicap. Paper presented et the Annuel Meeting of the

Conference on Coliege Composition and Communication, Denver,
C0. (Eric Document Reproduction Service No. ED 168 016). (LD O M
ec]

This report Is 6 summary of the esuthor's attempt to Improve the
writing skilis ¢f o student In his freshmen composition class at the
University of Richmond. Whiie perticipeting in the class, the student was
diagnosed ss having a learning disabllity. Together, the suthor and o
learning disabliities specialist developed an Intervention progrem for

the student, using Process One. i Colleae lriting Program (developed
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by George R. Bremer end Dorothy Sediey, Columbus Bhio: Charles ¢.
Merrill Pub. Co., 1977) to suppiement the current freshmen English
curriculum. s & resuit of this experience, the suthor establishes some
guidelines for individuais who work with learning disebled student?~: 1)
Establish end publicize some system of refervel and diegnosis. 2) Urge
instructors of writing to support this type of referrel system. 3)
Estoblish wniform stendards thrsughout ell depertments effering
walvers for specific lserning dissbiiities. 4) Provide e required program
of special help. 5) inciude sudiovisuel components In the supplementery
writing progrem end use written ensrcises and ob jective tests to test
for mastery of principies. 6) Give students career guidence and persons!
counseling throughout their coliege years.

Lynd, C. (1984) Guide to software for special education. Columbus, OH:
LINC Resources, inc. IM & LD}

This erticle Is for professionais who find it necessery to identify
ond recommend specific progroms for the education of handicapped
learners. Besides providing sn everview of the avelisble p7ograms end
resources, it siso inciudes: a list of publicetions that specialize in
reviewing counsswere, periodicals that fecus on special educetion
softwere, and @ directory of all the compenies thet ere referred to
throughout the report.

Menn, L. Goodmen, L., Wiederholt, J. L. (1978). Teaching the iearning

disabled adolescent, Boston, MA: Houghton Miffiin Co. (LD O C &
(]|

This book, edited by, the three authors cited sbove, is @ coliection
of articles written by specialists to introduce the topic of secondery
learning disabilities. The contributing euthors include: Virginie Brown,
Jehn F. Cawley, Doneald Deschier, Patricie Gillespie, Bonald Hammiii, Paul
irvine, Theresa Laurie, Janet Lerner, Rita Siiverman, Merriil Sitko, James
Ysseidyke, Neomi 2igmond. These erticies cover & renge of topics,
including some of the following: Learning Bisabllities: A Befinition,
Personalitu-Social Fectors. Curriculum and Mathodeiogy Besources.
fssessment of Language Disabilities. Aeading Probiems. Instructionel
Strategies in feading for thz jearning Bisabied. Educationsl
Programming: i Survey of Current Practice. icedemic Uersus Vocetional
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Priorities, A Model Program for Carcer Preporation.

Mann, L. (1985). Divagations [Editorial). The Journel of Soecial Education.
191),2-3. L0 o M}

The author's main contention is thet & word processor functions
as o facllitator, or in the author's own words, as @ "prosthesis® for most
people. The suthor arguss thet because the word processoer serves @
prosthetic rather then e remedial or corrective purpose, It is of
porticuler importence for handicepped or leamning disabled chiidren,
given that most of the triumphs in speciel education ere achieved
through prosthetic rather then remedial meens.

Marcus, S. (1983, Summer). Real-time godgets with feedback: Speciel

effects in computer-assisted Instruction. The lriting Instnictor.2,
157-163.Me €]

The suthor enplores the unique quelities and characterstics of
computer-assisted instruction with respect to the new teols end
techniques It provides to writers. e refers to invisible writing (or
freewriting, @ technique used to develop fluency et the prewriting
stege of the composing process), end sugjests thet word processors
can -~ '1e @ specisl environment for writing ef this nature. He
discc _ gseveral enercizes thet provide students with opportunities
for practicing cursor control end for incressing cohsrence end unity
within paragraphs. Ne refers to computer programs that help students
in problem solving activities (such as Helen Schwertz's, SEEN end Bill
Wresch's, £ssay Writer) as well es programs thet ere used for revision
and editing.

Morcus, S. @ Blau, S. (1983, fipril). Not seeing is relleving: Invisible

writing with computers. Educational 1echnology, pp. 12 - 1. M 0
c]

The first section of this article describes the experimenters’ initial
enplorations with computer-essisted invisible writing (free writing
with e blank page) done with coliege students enrolled In freshmen
English clesses. The second pert of this erticle concerns the effects
word processing cen have on the composing process.
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McRilister, C. (1984). bisuel aid for the writing teacher. In 6. Akst (Ed.),
Microcomouters and Basic $kiils in Coliege (pp. 27 - 29). New York:

The City University of New York, Instructionel Resource Center. [M
oC)

This short articie suggests thet the werd processor cen repiece
the oniy visuai cids that heve traditionaliy been used In the composition
clossroom, the blackboard end the everhead prejector, to efficlentiy
and effectiveiy display students’ work er writing samples for ciess
discussion.

McKenzie, J. (1984, September). ficcordien writing--enpository
composition with the word processor. £aglish Journatl, pp. 56 - 56.

Mcliilioms, P. A. (1982). The word srocessing book: A short course in
comouter literacy. Loe Angeles, CA: Preiude Press. [M]

This Is intended to serve as en Intreductory buying guide for the
microcomputer novice, the individusi who hes littie or no knowiedge of
the personsi computer business.

MclWiiliams, P. {(no date). Personsi Computers end the Gisabied.

Miiier, . R. (1981). A crisis in eppropriate education: The dearth of data
on programs for secondary handicapped adoiescents. The Journal

of Special Educetion. 13, 351 - 360.

Miller, T. L., 0Schmidt, C. (Eds.), Learning disabllities: Systemizing
teaching and service delivery. Rockvilie, MD: An Aspen Pubiicetion.

Mizeil, A. P. , O Beebe, 1. H. (1983). Computer Education: Book of
readings. Lexnington, MA: Ginn Custom Publishing. IM]

This celiection of erticies was put together for severel graduste
classes in computer Mterecy at Nove University, The Center for
fidvancement of Education In Fort Leuderdole, Floride. The topic areas
ore: Comouters in Educaetion. Microcomouter Herdweare. Computer

Languages, Software Gesign ond Eveiuation. The impect of
Microcomputers. These erticies are drewn from professionais with

personeol enperience using the microcomputer for educationel purposes.
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This book eiso conteins & microcomputer glossery by Fred Keltisch. [M]

Moren, M. R. (1981)._0 comoarison of formal festurss o swritten
language of Isarning dissbied, ijow achisuing end echieving
secondary students. (Research Report No. 34). Lawrsnce, KS: The
University of Kensas, Institute for Research in Lesmning
Disebilities. [LD & C]

The researchers compare the written lsnguege cherecteristics of
learning disabled (n=26), low echieving (n=26), and achieving students
(n=26) In gredes ? - 10, using paregreph-writing and teylc-sentence
tasks. The euperimenters found that eniy speliing discriminated
between the LD and low achieving groups end that the achieving greup
scored significantly higher then the LD group in spefling, mechenics,
conventions, end mean morphemes per T-unit. Beceuse LD students did
indicate a flenibility of sentence types end word types, the suthors
ergue thet there is o need for measurement of more substentive
features of written e:upression.

Nancerrow, P. R. (1982, December). integrating word orocessors into o

fresbmon composition curriculum. Peper presented at the Annual
Meeting of the Modern Lenguage fissocletion ef Americe, Los

Angeles, CA. (Eric Document Reproduction Service No. 235 493). (M
oC)

The euthor provides a working model for @ {reshman writing
course using word processors. She begins by discussing logistics of the
writing leb itself: the etmosphere end environment, the individuel
writers’' needs, the consultents, and the assignment of working hours.
She presents adventages and disedventages of two elternative ways to
structure & word processing writing cless: to teach the course
specificelly as @ word processing writing course, or to offer word
processing eptions to students on e wolunteer basiy, olther In
substitution for some other activity or as entre credit. She aiso srgues
that freshmen writers should not be esked to learn word processing In
o quick demonstretion et the beginning of the quarter as there Is simply
too much to absorb ond synthesize In a freshmen writing course.
Iinstead, she designed weekiy suercises to demonstrete how word
processing functions can be applied to solve typicel writing problems.
Several enercises ore discussed In the tent end presented in the
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eppendin of the monuscript, including: lessons on prewriting end free
assoclotion, sentence combining, end comples writing problems.
Because freshman writers are °"generally less experienced problem
solvers then upper classmen, have not had as much exposure to
computers, and have barely developed writing habits, they usually need
greater supervision In using the machines, @ more controlled exposure
to the verious word processing options, and clesrer connections mede
between the word jrocessor's cepabilities for chenging tent and the
demands of the writing process Itself.”

Nencerrow, P. R., Ross, D., & Bridwell, L. (1984). Uord Processors and the

writing_process: An_onnotated bibliography. London: Greenwood
Press. IM 0 C)

A comprehensive annoteted bibliography providing a listing end
critigce of mojor resources and references regerding the ways
computers can help writers to learn the art and craft of writing. Riso
included are Index terms, listed below the annatations, to help guide
the reader to specific areas or topics. They have provided s directory of
relevant journals and a glossary of °pertinent generic terms, trade
nomes and ocronyms®, and have incorporated “cid” erticles, those
published in 1975 or before, to cover some of the history In this new
field. There are references on spelling checkers, readebility progrems,
syntactic progroms, and pottern practice packages, s they “see them
as peripheral to the needs of college students who are learning the
more complex skills of writing". The euthors do not present a
comprehensive survey of the hardwere or seftwere, encept for
developments that may represent new possibllities for writers or may
suggest new areas of research.

Nothan, J. (1985, June). The myth of the all-powerful machine.
Computer User, pp. 16 - 17. [M @ C]

This is an article writtern for parents and educetors, describing
current research about computers and learning. The author concludes:
"1. People can do some things better than computers. 2. Computers will
be more Interesting and useful to some students then others. 3. Taking
a course about computing does not necessarily mean e student will
learn much about computing. 4. Some people ere intimideted by compies
machines. Unless steps are taken to Insure that the limitetions as well




as the cepabilities of machines are ciear, some peopie will blame
themselves for mechenical mistokes. 5. Word processing can
dramaticelly improve both students' sttitude tnwerd and abliity to
write. 6. Sophisticated uses of computers will enable handicepped
people to goin skilis and essume responsibilities previously thought
impossible for them. 7. If 8 person's initiel expe:iances with computers
are positive, the person is much more likely to want to learn more
about and with the machine. 8. Changes will have to occur within the
teaching profession to attract and retein peopie making sophisticoted
crestive use of computers. 9. The physicel setting of rooms where
computers ere used will have e significant (mpect on student
performance and comfort’.

Ncthan, J. (1985) Micromyths. Minneapolis, MN: Winston Press. [M]

Eoch chapter in the book covers one of the following myths thet
the author believes are commoniy heid about computers and learning:
1) Computers are neutrei--they're just another tool. 2) There is such a
thing as computer literacy, and every graduate of our schools needs to
have it. 3) Using the computers Iis the most effective wey for most
students to learn most subjects. 4) Computers will revolutionize our
schools. 5) The lessons of the pest about introducing new technology
into the schools are clear and obvious. 6) Ril responsible parents who
can possibly afford It should buy computers for their chil“ren. 7) There
is not much software that can be used effectively to increase iearning.

Newill, B. H., Goyette, C. H., & Fogarty, 7. W. (1984, April/May/June).
Diognosis ond assessment of the adult with specific learning

disebilitics ISpecial issuel. Journal of Rehauilitotion, pp. 34 - 3v.
LD}

The outhors review what information it currently ovailable
regording the definition, diagnosis, and evaiustion of aduilts with
specific learning disabilities. They conclude the erticle stressing thet o
thorough and complete diagnosis ond essessment connot be
over-emphosized, and thet an adequate assessinent °is critical for
clients whose handicaps ere not readily apperent, as in the case of
learning disabled individuels.”




Oates, W. R, (1984). The importence of the teacher in computer-essisted
basic writing skills review. In 6. Akst (Ed.), Microcomputers and

Bosic Skills in College ( pp. 32 - 34). New York: The City University
of New York, Instructionsl Resource Center. IM & C}

This study was originally conducted to esupiore the learning
achievement of students using computer-assisted instruction in eight
beginning newswriting classes at indiana University's Scheol of
Journalism. However, becaus2 the eight instructers Involved in the
study differed in the weoys they used CRI in their classes, the
researcher also expiored instructor differences and their consequences
for student learning. One importent finding is thet the mean CAl study
time for students in ciosses where the CRi resource was made available
on a voluntary basis was iess than the mean CAI study time for
students in the classes with required CAI study time. The author reports
other findings as well.

Paimer, D. J., Drummond, F. Tollison, ., Zinkgraff, S. (1982). An
ettributional investigation of performance outcomes for
learning-disabled and normel echieving pupils. The Journol of
Special Education, 1612), 207 - 219. [LD]

The outhors interpret the LD pupil's history of failure in light of
ettributional research ond learned helplessness literature which
suggests that poor performence history con result in the development
of attributions leading to lowered expectstions for future performence,
negotive affect, and less persistence when encountering difficult tasks.
The purpose of the study was to examine the effect of two attributionael
conditions: 1)performence history of LD and normal achieving pupils,
and 2) current performance (completion or non-completion of o
performance task) on four dependent varisbles - pupil's ettributions,
expectancy shifts, affective reactions, and persistence. The authors
found that “ability ettributions differed for LD end normal achieving
pupils. In addition, effort was judged as more importent in determining
success than feilure for both LD end normal echieving pupils.” LD
students were also found to be less persistent and were judged by
teachers to be more lesrned helpless that NA peers.

Papert, S. (1980). Mindstorms: Children, computers and powerful ideas.
New York: Basic Books. [M]
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The outhor discusses the weoys in which the computer can
contribute to mental processes, not only insirumentelly, (but aiso how
it influences how people think) even when they are far removed from
physicel contect with the computer. Much of the discussion refers to
L060, o computer language of his own design, and is within the
framework of Piagetien theory.

Perkins, D. N. (1985, September). The fingertip effect: How information

processing technology shapes thinking. Educotionsl Reseercher,
14(7), 11 - 12, [M]

The author exomines contemporary beliefs about the effects of
information processing technology on thinking. “Whereas some suggest
thet learning to program eond other contacts with Informetion
processing technoiogy will empower thinking, it is argued from both
theory and evidence thet typicel contacts with informetion processing
technoliogy tcday do not meet certein conditions for significentiy
reshaping thought. Whereas other suggest that information processing
technology will heve 8 noarrowing ond dehumanizing influence, it is
argued thet the striking diverzification of information processing
technology now underway will eventually allow for many styles of
involvement. In the iong term, as this diversificetion spreads to nearly
all aspects of society, thinking may change in certain basic ways as it
has in response to literacy and print.*

Piper, K. L. (1983, November) Beuond bosic skills; Using the
microcomputer to esitend basic skills instruction in the language
orts. Paper presented ot the Annuel Meeting of the National
Councii of Teachers of English, Denver, CO.

Polloway, E. A., Patton, J. R. , & Cohen, S. B. (1981). Written language for

mildly hendicapped students. Focus on Exceptlional Children, 14(3),
1-15. (b @ C)

This eorticie begins by describing generel assessment and
instructionel principies for students who ere miidly hendicepped:
learning disobled (LD), miidly retarded (EMR), and emotionoliy or
behavioraily disordered (ED). The second focus is on approaches to
remediel progromming in terms of o conceptuai model of the writing
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process that involves the following components: input, motivation,
purpose, mechenics, proofreading, end completed products. The orticle
concludes with a list of suggestions for written language eveluation
instruments.

Poplin, M. (1983). Rssessing developmentel writing abilities. Jopics in
Leorning and Learniag Disabilities, 3(3), 63 - 75. [LD @ C]

This erticle begins with an extensive review of the literature
perteining to the development of oral end written language, end
reading behoavior in young children. Besed on the resesrch, the suthor
suggests that the child's ability to listen, speak, read eond write
develops simulteneously rather then sequentially, and thet this
information affects the present definition of early writing, assumptions
obout the emergence of writing abilities, and the current assessment
prectices. Riso presented are formal and informal assessments used to
study ond test written language development in learning disabled
children and adolescents. While these approaches tend to emphasize
the mechoanical aspects of writing, there are new evaluative
approaches that emphasize content, meturity, complexity, end purpose
approaches such as holistic evsluation. To conclude the suthor presents
e schema of developmentel writing activities and proposes possibie
assessment strotegies for each.

Price, B. J. (1984, January). The tepe recorder os an instructionel aid in

speciel education. Educational Technology, pp. 42 - 44.

Putnem, M. L. (1984, January). Postsecondary education for learning
disabled students: A review of the literoture. Journal of Coliege
Student Personnel, pp. 68 - 75. [LD]

In this article, LD college student characteristics are clossified
into three cotegories: academic charecteristics, processing
choracteristics, and sociel and emotionel cheracteristics. The author's
review of literature reveals that the acedemic characteristics of LD
students are similar to those found in high school LD students, including
severe underochievement, problems in automaticity, perceptual
confusion, pour comprehension, end short attention spen. Additionelly,
postsecondory LD students are hindered by processing charecteristics,
especially inadequate study skills, and consequently are classified as
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inactive learners who do not interact with the meoteriol presented to
them. iiso, LD students exnhibit poor seif-concepts, social immaturity,
and inadequacies in sociel situstions. The author finds there is 8 paucity
of college progreams for LD students and attributes this to cost,
ettitudes, and lack of data on incidence and charactersitics. Finally,
colleges must comply with established legal foundations in order to
accomodate the learning disabled student. [LD]

Rack, L. (no dete). Developmental dysiesio and literory creetivity:

Creativity in the erea of deficit. Journal of Learning Disabilities,
pp. 262 - 263, [LD @ C]

This is a short case history of one of the authors’ patients, o
young man with developmental dysiexsio and emotional problems, that
ottempts io exnplain the patient's literary creativity. The suthor finds it
striking that his potient's crestive work is literary end consequentiy in
the orea of his primery disobility, dysiesia. He provides severeol
explanations for this behavior, citing Adiers' personslity theory, ond
suggests thet, despite their deficits, many dylexics heve special
adeptive traits thet werk to their advantage, such as persistence and
superior grosp of spatial concepts. The suthor mak=s primary use of the
psycho-social perspective of the patient.

Rowitsch, D. 6. (1983). Minnesota's stotewide push for computer
literacy. In A. P. Mizell @ T. H. Beebe (Eds.), Computer Educetion
(pp. 9 - 10). Lexington, MA: 6inn Custom Publishing.

Rodrigues, R. ( 1984, January). The computer-based writing program
from load to print. English Journal, PP. 27 - 30. [M & C]

A reosoned sketch of the current use of microcomputers in
composition curricula. The suthor describes Helen Schwartz's prewriting

progrom eond the Bell Leboretories’ [Writers orkbench eos
demonstrations of svailable programs.

Rodrigues, R. J., & Rodrigues, D. W. (1984, February). Computer-based
invention: Its plece and potentiol. College Composition ond
Communicotion, 35(1), 78 - 87.IM @ C]

The outhor contends thot computer-based invention programs
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such es those of Burng, Wresch, ~ ad Schwertz, promise to help siudents
understond end use heuristics ‘or invention with fer "more facility than
typical classroom intruction elicws.” Several Hliustrotions of recent
computer-based invention programs ere included. The z:licle closes
with o statement regarding the need for more detailed reseerct: into all
aspects of word processing and microcomputer use in clessroom.

Rosegrant, 1. (1985). Using & microcomputer as @ tool for learning to

read end write. Journal of Learning Disabilities, 18(2), 113 - 115,
hooMeC)

Through observation and clinicel work of learning disabled
children using microcompnters the outhor identifies four factors that
help to clerify the unfderlying needs of LD learners that may enable
these children to gain literacy. The first factor involves the use of the
microcomputer to provide visual, euditc;y end motoric modes of
support for learning disabled :hildren. Yhe second fector involves the
use of the microcomputer to lowe: the risks encountered in making
errors. The third factor is the high dagree of control over the readir.g
e»1 writing tasks which result from the use of the microcomputer. fhe
vinel factor is thet the micropcomputer con provide 8 meoringful
iearning context in which exploration and analysis of we tten languoge
con occur,

Rosenbavin, N. J. (1984, February). Probiems with current research
using_the microcomputer., Paper oresented ot the Spring
Conference of the Deloware Writing Council end Villoanose
University's English Department, Uillanova, PA. [M & C]

fin overview of current ressarch using the microcomputer on:
word processor as & means to help student writers revise, edit, and
produce fin_i drefts. The primary focus is on the limited ability writer,
or the reluctant writer, since teachers of remediel writing closses
using traditional textbock methods have been unebie to help these
students. The aJthor stresses the following benefits to using ti.:
computer: “(1) muitiple choices o/ draft can easily be printeZ “or use in
peer editing groups, (2) final drafts cea b d.saployed withoui the
stigma of poor handwriting, (3) the absence of i andwritiig encourages
large revisions, and (4’ revisions cen be more e.sily dene in stoges,
leaviny writers free v concentrate on different aspe‘ts of revisina st
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different times."

Ross, D., & Bridwell, L. S. (in press). Computer-aided composing: 6aps in
the software. 'n S. Oison (Ed.),_CAl and the v anities. NY: MLA
and NEH. [M @ C]

After severol years of researching o veriety of educetional
softwere, the suthors have discovered twq kinds of softwere tha® ere
of some use to teachers of college level writing courses: 1) progroms
that anelyze student writing and 2) programs thet aid in invention. They
address the limitations of programs which analyze writing and prrvide
a brief description of some of these programs: Srammatik, Writer's
iborkbenc and Epistie. Other programs such as Hugh Burn's, I0POI, and
Ruth Uon blum's, WANDAH have been developed to stimul~te students to
gencraote topics and ewtend ideas. They mention o experimentol
progrem, Becording Wordstar (Bridwell, Sirc, & Brooke, in press), which
"make3 it possible to play back an ‘instant replay’ of the writing just os
it was produced in real time*. Two suggestions that eddress the
probiem of the aeed for improvement of commerciel software are: 1)
bring speciolists from severel disciplines together with expert
programmers and progremmer analysts to develop softwere end 2)
design generic progreams thet do not contain specific content (using
current hardwere and softuware that is commercielly available}, but
aliow teachers to leave messages for students to see ot any time.

Sabatino, D. A. (1981). Secondary end postsecondery aspects of the
learning dissbied. In D. £. Sabatino, T. L. ~iller & C. Schmid: (Eds),

Leorning disabililies: Systematizing teaching and service delivery.
Rockvitle, MD: An Aspen Fublication.

Sabatinv, D. R., Miiler, T. L., 0 Schmidt, C. (1981). Learning_disabilities:

Systemizing_teeching_ond service delivery. Rockvilie, MD: An
Aspen Publication. [LD)

This book addresses the practicel issues that confront learning
disabled specielists or practicioners from o number of ventage points.
it hes r.cen prepored for in-service audiences but cen oliso serve as o
testbook for graduate students in problem, methods, or
assessment-type courses. Chapter 1 reviews the current issues.
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Chapter 2 and 3 2xemine formal end informal assessment procedures in
detail. Chopter 4 evaluotes current instructionsl moteriois. Chapter 5
looks ot usabie teaching materiols, and complementing chapter 5,
chopter 6 discusses learning objectives and intervention strategies in
five oreas: motor, perceptual, language, academic, and wvocetional.
Chopters 7, 8, end 9 discuss progrem development aad impiementation
ot all age and grade levels. Chapter 9 is probabiy most reievent to this
project with its’ extensive focus on the secondary and post secondery
educational aspects of the learning disabled. Finaily, Chopter 10
reviews the social objzctive perspective.

Schuelke, D. & King, 0. T. (1983, April) New technology in the classroom:
Computers and communication in the future. 1. H. £. Journel, pp.
95 -100.[M & C)

The purpose of this peper is to review research in
computer-assisted instruction used for communication areas such os
reading comprehension, lituracy, spelling, vocabulary dey2iopment,
invention of ideas, writing, and interpersonal communication.

Schwartz, H. J. (1982, Februery). Monsters end mentors: Computer
opplications for humanistic 2ducation. College English, 44(2), 141 -
152.IM 0 €]

This is a progess report for educators in English clesses who may
be unfemiliar with computer epplications. The author comments on the
characteristics, capabilities, limitations, and dangers of various kinds of
computer opplications. She eiso suggests how to obtain compnter
progrems, eveluate, and integrote them into an educotional setting, and
provides suggestions for developing computer-aided instruction
programs.

Schwartz, H. J. (1984). Teaching writing with computer eids. College
English,46(3), 239 - 247. M & C]

This paper reports on the educetionsl philosophy and practice the
outhor he: developed to incorporate word processing ond
computer-assisied instruction into her own freshmen English closs.
Studants work on Apple microcomputers and use word processing
progroms, (Applewriter 1) elong with other computer-assisted
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instruction end text feedback prcgrams. Student assignments include
fen ungraded popers to which the situdent writer gets peer group
response end instructor comments as feedback. Five of these papers
are then revised by the student writer, and turned in to be graded. This
poper g8lso includes 8 synopsis of the computer sids thet help with
varicus skills and steps of the composing process, end thet are used
throughout the duration of the instructor's course. These progrums have
been divided into three distinct wreas: invention, whers students get
help coming u;: with something to write using several different
computer-aids. (IDP0] by Hugh Burns, BUBKE by Kenneth Burke, and
SEEN, deveinzed by the euthur, ere several programs thet are
mentioned in this section.) Orgonizetion, helps students to bridge the
gap between invention and writing, enabling them to simplify the tasks
involved by systematicelly prompting them to consider their thesis,
audience, purpose and wkat meaterial is important for developing their
thesis. ( the progrom ORGANIZE, developed Ly the author, is introduced
as an sid to organizotion.) Revision, where students find the renision
process easier, the ideas elweys look neat, and s draft can be available
by the push of one button.

Schwartz, H. J. (1984), SEEN: R compr:%er program for hypothesis testing
in prewriting. In 6. Rkst (Ed), Microcomputers and Basic Skills in
College(35 - 37). New York: The City University of New York,
Instructional Resource Center. IM & C]

This essay describes the author's own computer progrom, SEEN
(Seeing-tye Elephant Network), developer, io "encourage more active
learning for students in large English classes. The progrom asks users to
create ond test hypothesis and then to refine their ideas by shering
them with others on o computerized network.” The student does not
produce an essay, but the program is designed to enhance the student's
perceptions of data in the field. The author contends *hat this prog-om
"provides a learning and writing environment perscribed in theory: o
heuristic for irvention and audience feedback in o nonthreotening
environment.” There are two SEEN programs eveilable, “one for testing
hypotheses on characterizotions in literature and another for
hypotheses o:1 anelyzing end classifying e work of art. * [M @ C]

Schwortz, #. J. (1985). 'nteractive writing: Comnosing with & word
processor. New York: Holt, Rinehart end Winston. (M & C)
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Primoarily written os a textbook vor writing clesses, this book
contains meny activities that use computer technology to make the
writing process easier and more efficient. The chcpter heedings include:
“1) Whet is Interactive Writing? 2) Defining the Writing Situation. 3)
Finding Something to Sey. 4) Considering the Audience. S) Orgenizing
Ideas. 6) Writing 1t Down. ?) Reviewing to See 1t Whole. 7) Marking the
Reader's Treil-Coherence and Pace. 9) Polishing for Reodability. 10)
Researching with Data Bases.” Riso included as part of the appendix is @
chapter on computer vecabulary and core for disks as well 05 o chopter
on suggestiors vor paper topics.

Schwertz, H. J., & Bridwell, L. S. (1984). A selected bibliogrephy on

computers in composition. College Composition _ond
Communication, 35(1), 71 -77. [C 0 M}

The authors' main purpose is to enable the teacher of composition
to find the most importent work currently evailable on computers in
composition. The bibliographic citations and annotations include topics
such as: what computer programs are available for computer-assisted
instruction, how computer-assisted instruction and word processing
pregrams are being used together for instruction, and what resuits cen
be anticipated. They aiso include sources for further information and o
list of relevant magazines and recent populer books on computers end
writing.

Schwaertz, M. (1982, November). Computers and the teaching of writing.
Educetional Technology, pp. 27 - 29. [M @ C]

The authors' mein wenet is thet the computer con . coursge
writers of all oges to ottempt more substantive chonges in tesxt by
reducing the fructrations of recopying, by faciliteting reading of the
text during intermediote writing stages, and by reproducing muitiple
drafts of the text for easy shoring with the facuity and peers during
intermediate writing stages. Through interviews with students and
foculty ot Princeton University who were part of an NSF sponsored
study to use computers to write and shoere research-in-progress, the
author relates the benefits of the computer in e postsecondery
classroom. These are: 1) Students wrote and prepared work more
cerefully. 2) Students were better able to present difficuit material in o
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cieor, readable manner beceuse of sudience response. 3) Writers are
less defensive about taking suggestions. 4) Writers who have difficuity
getting sterted found that the screen terminal often stimulated a fiorw
of words thet paper inhibited. 5) Writers found thet being able to read
clean drafts allowed them to reread and revise mire objectively. 6)
Writers with mechanical difficulties such as poor handwriting and
spelling found that the computer boosted their self-confidence as well.
?) Several writers said they plonned better. [M & C]

Seife, C. L., & Kiefer, K. E. (Eds.). (1985, February). Computers in
Comnosition Newsletter. 2(2). IM & (]

This issue features the following five articles: Prewriting
Invention Without Special Hordware by Peggy Harris, Jeaching Weiting
Through Programming by Linda Hyler, Planning and Implementing the
Right Word Processing System by 7nomas Brownwell, Marking Papers
and Record Keeping for Apple Users by Robert Lucking, and BOOK

REVIEW: Writing in the Computer Age: Word Processing Skills and Style
for fEvery Writer by Andrew Fiugeiman ond Jeremy Joon Hewes,

reviewed by Janay Y. Downing. To obtaiii more information about this
newletter contact: Cindy Seife, Repartment of Humanities, Michigen
Tech University, Houghton, M| 49931

Seife, C. L., & Kiefer, K. E. (Eds.). (1984, November). Computers in
Compesition Newsletter, 2(1). [M & C]

This issue feetures the following eight articles: The Word

Processor ond the Writer by Cherles Moren, How ‘“friendly” Should
Effective Softuware Be? by Jack vobst and Billie Wahistrom, Word
Processing and High School W'riting by Pemels Farrail, Hotes on the ICER
‘Computers in Coinnosition” Conference by Barbare Devis, Beyond the
Clossroom with Computers by Robert Papinchak, introducing the Word
Processor by Lorie Roth, Composition Students enperience Word
Processing by Samile Nickell, and Public Domain Software by Roger

Schiobin. To obtain more information about this newletter contact:
Cindy Seife, Department of Humanities, Michigon Tech University,
Houghton, MI 49931

Seife, C. L., & Kiefer, K. E. (Eds.). (1984, August). Computers in
Composition Newsletter, 1(4),1 - 13. M & C]
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The following seven orticles ore featured in this newsletter: Wha'
is EPISTLE? by Christine Neuwirth, David Kaufer, & Cheryl Geisler, Selling
the Skeplic: Computers in the Humenities by Carmen Cremer, Soving
Grace: Recovering © Preserving Files 0 Doto by Roger Schiobin,
Compyters ond Jutors by Joan Garcie Kotker, Computer Deboting by
Gory Stephens, The English Microlob Registry: A Tool for Researchers in
Computers @ Composition by Thomas Borker, Wordstor Yips by Roger
Schiobin.

Selfe, C. L., © Whalistrom, B. J. (1982). The benevolent beast:
Computer-assisted instruction for the teaching of writing (Eric
Doc:ment Reproduction Service No. 234 398). [M & C]

This paper looks closely ot [Uordsivorth {i, 8 computer program
developed cooperatively by English teachers and computer scientists at
Michigan Technological Laborstory to address all parts of the writing
process including: prewriting strategies, inventing topics, freewriting,
proofreading, etc. "Wordsworth 11 consists of eight, process-besed
modules, each one focused on one of eight writing assignmenis most
commonly given in college composition classes: description, personal
writing, narration, classification, evalustion, persuasion, literary
analysis, and creative writing.*

Smith, M. L.(1982). How educotors decide who is fesrning disabled.
Springfield, IL: Charies €. Thomas, Pub

Southwell, M. 6. (1983, Summer). Computer-assisted instruction in
composition at New York College/CUNY: 6Grammar for basic writing

students. The Writing Instructor, 2(4), 165 - 173. [M & C]

This program enlists systematically designed instruction in
grammar to benefit basic writers at the City University of New York.
The author refers to basic writers as those students “whose writing is
characterized by severe problems of correctness and clarity.” The
benefits and power of using computer-assisted instruction over
conventional clessroom and workbook instruction are also discussed
within the context of the instructional needs of the basic writer.




-

Special issue: Microcomputers' place in special education. (1982).

Excentional Children, 49, 100 - 153, (LD & M 0 C]

This issue of Exceptionai Children contains twelve articles that
concern the topic of using microcomputers in specisl educetion. Severel
esamples of the general scope of this issue include: Computers and

yducotion for Exceptional Children: Emerging Annlications by Chertes K.
Stallerd, Microcomputer Software for the Hondicapped: Depelopment
and Evaluotion by M. E. Hannaford end Florence M. Taber, and CAMED:
Computer-fissisted Management of Educational Objectives by Nency
Brown. This issue olso contains an index for edvertisers and o section on
current research in progress.

Stromberg, L. & Kurth, R. J. (1983, December). Using word processing 12

teach repision in written composition. Paper presented at the
Annusl Meeting of the National Reading Conference, Austin, TH, IM

o Cl

This paper describes 8 progrem where sixteen eighth grade
students used the word processor to complete written assignments or
proctice composing skills for school. The students used the “tasy
Script” software thet has been developed for the Commodo.e 64
microcomputer. The outhors discuss their results in terms of
observations of the students and & questionnoire measuring student
ottitudes toward writing. They found that students were more likely to
share their work with each other when workirZ in the computer lab and
suggested that the computer lab can help to provide o sharing and
supportive clessroom atmousphere for writing students.

Terdiman, R., © Kirsch, M, (1984). (Questions concernirg
computer-assisted instruction. In 6. Akst (Ed.),_Microcomputers

ond Bosic Skills io College (pp.8 - 12). New York: The City

University of New York, Instructional Resource Center. [M}

The suthors develop and provide very basic answers to their own
questions concerning computer-essisted instruction. Some o7 the
questions that are included ore: Ibhat ore the features that | should
look for when | evaluate a computer-based treining system? How do |
go about obtaining courseware which | con use for my own purposes?
Is it true that students ore resistant to computer-based instruction? In
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whet direction is the computer industry moving?

Torrence, E. P. (1981). Implications of whole-brained theories of
learning and thinking for computer-based instruction. Journal of

Comzyter-Rased Instruction, 7(4), 99 - 105. [C]

A review of the research on whole-brained theories, showing that
the left cerebral hemisphere is primarily specified for verbal, analytical,
ebstract, temporel, and digitel operations. The ssme resesrch also
shows that the right hemisphere is specielized for nonverbal, holistic,
concrete, spatial, anelogic, creative, and aesthetic functions. The author
briefly looks at some computer applications, such es drill and practice,
tutoring, simulations end gemes, information retrievel, and problem
solving in relation to the theories of whole breined learning end
thinking.

Townsend, C. (1984). Exploring werd processors, Beaverton, OR: dilith:um
Press. [M]

This is o thorough guide book for novices of word processing,
word processors ond word processing seftwore. Also includes o
glossary of terms ond bibliography of appropriote citotions.

Trembiey, P. W. ( 1982). Vertical word processing: A new approach for
‘eaching written langusge to the learning disabled adolescent.

Jourr.ol of Learning Disobilities, 13, 587 - 593.

Uetter, R. A. (1983). A comparison of the characteristics of learning
disabled end non-learning disabled young eduits. (Doctural
dissertation, University of Kansas, 1983). Dissertotion Abstracts

Internotiono.

Uogel, S. A. (1982). On developing LD college progrems. Journo! of
Learning Disabilities, 15(9), 518 -528.

This erticle opens with o reference to Section 504 of the
Rehabilitation Act of 1973, o civil rights act for disabled individuels. This
Aci maintains thet Universities and Coiieges, in order to be in
compliance with the low, must identify which oppiicants are
handicapped. This is hord to discern in the case of learning disabilities,
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becouse In so many students the learning disebiiity Is not bietently
apporent, end often times s student is efreid to admit to heving e
learning disability for feer it may stigmetize their academic future. This
entensive erticle is to help Universities end Colleges that are in the
process of plenning, initieting, or developing pregrams for LD college
students, to begin to esemine the criticel issues invcived with such
programming. Speciel areas covered include: The plenning phase, special
needs of the LD student, progromming considerations, end
communiceation considerations.

Uageli, B. (1984). Redefining basic skilis in a computer culture. In 6. Akst
(Ed.), Microcomputers and Bosic Skills in Coliege (pp.5 - 7 ). New
York: The City University of New York, Instructional Resource
Center. [M]

i very brief and general conceptuaslizetion of the future of
computer-reloted skilis as they reiate to whet is defined today as
"basic skilis". The author discusses three cotegories of basic skiils thet
will be influenced as a result of the computer cuiture: technique or
operation, concepts, and knowledge or thought.

Wail, 5. M., & Teylor, N. E. (1982, Februery). Using interactive computer
programs in tesching higher conceptusl skills: An approach to

instruction in writing. Educational Technology, pp. 13 - 17. IM & C]

The authors' basis is thet iearning to use lenguage in on
elaborated context-free form is a8 major task in the deveiopment of
efficient writing skilis. Teaching shildren how to uce the mechanics 8
conventions of written language represents an important but secondary
focus in the teaching of offective written communicetion. On the other
hend, “curricular activities designed to give the leamer enperiences
thet sliow him or her to understand the way language works to make
meoning enplicit, end to practice using lenguage effectively to
communicate meaning® (refered to as integreted writing skills later in
the paper), should serve as 8 primary focus. Th.e euthors discuss the
adventages of using microcomputers to teach integrated writing skilis,
and provide an interective computer-assisted instructional mcdel for
writing.
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Woimsley, S. A. (1904). Helping the learning disabled chiid overcome -

writing disabilities in the classroom. Iopics In Learnuig and
Learning Disebilities. 3(4), 81 - 90. (LB © C]

in this paper the author examines the problems that teachers
face as thoy work to improve the writiug ability ef learning disabled
students. The definition of & writing disabliity is discussed in terms of:
transcription skilis - involving knowledge of spelling, punctuation,
grammer, and the skill of handwriting, and composition skills - refering
to the Inteliectucl and emotional act of consivucting & message.
Aithough there are textbooks and essays that encompass the
remediation of writing disabllities, traditionally, th% littie coverage that
is given Is devoted almost entirely to trenscription skills, with very
littie mention of the develrpment compositional skills. The author
outlines an approach to teaching writing to students with writing
disabliities that Is an aiternative to the traditicael learning disabllity
programs. The following techniques are recommended: 1) give equal
attention to reading and writing In the classroom, 2) pay more sttention
to composition skilis than to trenscription skills, 3) very the topics to
include those related to school, work, and personal activities, 4) help
students through successive drefts of each assignment.

Watt, D. (1984, October). Practical teaching tools. Popular Computing
pp. 545-59.IM0C)

The suthor argues that computers end software can change the
educational experience for children, ena thet schools lag behind the
rest of society, for whatever reason, in using computers-as-toois for
class adminstration, computer-assisted Instructi~n, word processing,
etc.

White, E. M. (1985). Teaching end assessing writing. Sen Francisco:
Jossey-tass Publishers. [C]

The first flve chapters of this book discuss “the reletion of
teoching to assessment in cusTent practice, the history and meaning of
‘basic skilis' in reading and writing, and the ways that holistic scoring of
student writing supports & humenistic sttitude towerd writing.” These
chapters aiso ook st different definitions of writing proficiency and the
recent theories of reading. Chapters 3ix through ten concentrate on
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practical spplications of the principles thet ere éiscussed In chapters
one through five, particulerly scoring methods, messurement problems,
ond eveluation procedures. The final chapters provide en overview of
classroom, program and research issues in assessment end writing.

White, W. J. (1985). Perspectives on the education end treining of

learning disabled aduits. Leamning Disabiiities Suarterly, 8, 231 -
236. LS o CA)

This article covers the research findings in the foliowing ereas:
soclal and vocational adjustment of LD aduits, education end training of
LD aduits, end implications for further research. Suggestions for future
research include: 1) Systemetic research concerning the reletionship
between the characteristics of LD aduits and the situstionsl demands of
adult life. 2) Systemetic research concerning setting demends In
postsecondery educetional Institutions. The asuthor asisc provides
priorities for future instruction end programming for LD eduits: 1)
Provision of cereer and vocationsl educetion to school-aged LD children
oend youth is essential to ensure successful eduit sdjustment. 2)
Uocational interest end skill instruments must be modified to
accomodate LD individuals. 3) Training in aduit education must be made
available to professionals.

White, W. J., Schumaker, J. B., Warner, M. M., flley, 6. B., & Deschier, D.

D. (1980). The current stotus of young aduits identified as Isarning
disobled during their school coreer (Research Report #21).

Lewrence, KS: The University of Kansas, institute for Research In
Learning Disabilities. [LD O CA)

The suthors present their own efforts to study the personal,
soclal and vocotional success of learning disabled and non learning
disabled young aduits. One importont finding indicoted that LD young
aduits were sig:ificantly less satisfied with their employment situstion
ond their interactions with their parents and friends, than non learning
disabled %oung aduits. They eiso found that LD young eduits were not es
invoived in soclel and recrestional activities and did not hove piens to
continue their education Iinto coliege. The authors press for further
reseerch to esemine whether the behavior and leerning probiems of LD
persons persist into aduithood and affect post-school ad justment.
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Womble, 6. 6. (1984, January). Process and processor: is there room for
o machine in the English clessroom._English Journel pp. 34 - 37.
Mo C)

This articie dascribes the suthor's own experience integrating
word processing into her tenth grede English classroom. She includes
student testimonials as well 8s her own basic sbservations of students
who write and revise with word processors. 8ne 3f the most difficuit
problems was scheduling 102 studants to use gne computer.

Wong, B. ( no date). Metacognition and leorning disabilities. (Research
Report No. 82-03. Burnaby, 8.C., Cenade: Simon Fraser University,

Instructional Psychology Research Group. {LD!

This report describes research in the erea of metacognition and
its' impact on the field of learning disabllities."The purpose of the
chapter is twofold: 1) to delineate the reasons why ebllity deficits per
se cennot account for the totel verisnce underiying leerning-disabled
students’ learning and performance difficuities; and 2) to assess the
contributions end limitations of an added metacognitive dimension to
learning disadilities.” The author begins the article by clerifying the two
terms, learning disabliiities and metacognition.

Wresch, W. (1985). Computers and composition instruction: An update.

College English, 45(8), 794 - 799. (M 0 C]

A comprehensive overview of the most recent pre-writing -
revision programs and reserrch projects that have been developed to
demonstrate the use of tne computer to teech writing skilis to
students. The outhor describes Helen Schwertz's new pre-writing
system that has two perts, ‘one In which students respond to o
computer, end one in which students use the computer to respond to
fellow students®. Other programs illustreted in this articie are, liriters
lorkbench. deveioped by Bell Leboratories, Ruth Uon Blum's [andah
(Writers' and Authors’ Relper), Cynthie Selfes’ program, illordsworth 1|,
erd the authors’ own project, Esseywriter. The reseerch projects
Included in this article are those of Colieen Dalute, at Teachers’ College,
Columbie University, end Lililan Bridwell and Donald Ross, et the
University of Minnesota.
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Wresch, W. (1984). The computer in composition instryction: R writers
tool. Urbans, IL: National Councit of Teachers of English. [M & C]

This bnok is o collection of writlen contributions describing
projects that are being or heve been developed t¢ study how
computers might be used ¢o teach writing. Additionsl information about
program development and operation, as we!l as the classroom use of
computers, is included. Observing e pattern emerging from the articles,
the editor cites sin advantages that are gleaned from these reports: 1)
individualized instruction, 2) most good programs provide help when
help is needed, 3) the awvailability of newer computer composition
programs, such as “feature analysis®, 4) the computer is an effective
use of students' time, 3) computers help students to see prose as
*fluid*, and 6) the comou’er allows the students freedom to write. The
contributions fit within four areas of progrem development or research;
prewriting approaches, editing and grommar programs, woro ,rocessing
research and applications, end programs for the writing process. The
contributing euthors include: Major Hugh Burns, Dawn R~drigues and
Raymond Rodrigues, Helen Schwartz, Kathieen Xiefer and Charles Smith,
Michael Cohen and Richard Lanham, Michael Southwell, Liltien Bridwell
and Donald Ross, Stephen Marcus, Colette Daiute, William Wresch, Ruth
Uon Blum and Michael Cohen, Cynthia Selfe, and Christine Neuisirth. This
book aiso provides an snnotated bibliography by Bruce Appleby and o
glossary of computer terms.

2insser, W, (1985). Writing and rewriting with a word processor. in W.
2insser (Ed.), On writing well (3rd ed.). New York: Harper & Row.
M]

This chepter deals with the author's personal experience of
overcoming the fears of writing on 8 word processor.

Zinsser, . (1985). Dn writing well (3rd ed.). New York: Harper & Row.
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